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GLOSSARY OF ACRONYMS
ADC
AoC
CPC
DSWO
GBV
OECD DAC
PEA
PTA
RtL
SMC
SRGBV
SRH
STAR
TA
TfaC
VSU
Wolrec

Area Development Committee
Agent of Change (Teachers chosen as TfaC facilitators)
Child Protection Committee
District Social Welfare Officer
Gender-based Violence
Organisation of Economic Cooperation and Development, Development Assistance Committee
Primary Education Advisor
Parent Teacher Association
Right to Learn
School Management Committee
School Related Gender Based Violence
Sexual and Reproductive Health
Societies Tackling AIDS through Rights
Traditional Authority (refers to both an administrative area and its chief)
Theatre for a Change
Victim Support Unit
Women’s Legal Resource Centre
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EXECUTIVE SUMMARY

With funding from Comic Relief, Concern Worldwide Malawi has been implementing a School Related Gender Based
Violence Programme, through which Concern Worldwide and its partners, Theatre for a Change (TfaC) and Women’s
Legal Resource Centre (Wolrec), tackle one of the key barriers to girls achieving an adequate education: School Related
Gender Based Violence (SRGBV). The aim of the Right to Learn project was to increase access to quality education, free
from violence and discrimination for both boys and girls in Phalombe District. The project targeted 40,344 children (boys
and girls) and 726 teachers in 30 schools in Phalombe district, as well as 3000 school committee members (Mothers’
Groups, Fathers’ Groups, SMC, PTA, CPCs), 600 STAR circle members, and 35 district level stakeholders.
The evaluation included a thorough desk review of internal project design and monitoring documents as well as external
literature of relevance to the subject matter. Qualitative primary research took place in Phalombe in July 2019 consulting
a total of 78 stakeholders (31 male and 47 female) including children from Standards 4 - 8 and teachers in two schools,
community structure members, districts-level actors, and project staff members using 6 specifically-targeted focus
group discussion (FGD) and key informant interview (KII) guides. As project stakeholders included children, strict ethical
standards were followed. All data collected was coded within the evaluation matrix for analysis against each DAC criteria.
Findings were compared with the results from the end-line survey (conducted separately).
Relevance
The project’s design was seen to be relevant to its goal and outcomes, and appropriate to the needs and experiences of
the target population as it conformed to international best practices, was rooted in the lessons learned from previous
projects, and had a multi-level approach following the socio-ecological model.
The project’s objectives and activities were in line with its overall goal. TfaC’s interactive theatre approach improved
learners’ knowledge and attitudes to GVH and SRH, increased children’s confidence, and ability report experiences of
harassment or abuse. The addition of literacy clubs expanded the project’s impact on learning outcomes.
Wolrec’s STAR circle approach in communities was complemented by trainings of paralegals, psychosocial counsellors
and male champions. The strengthening and training of school and community structures improved awareness and
reporting of violence, while at the district level, strengthening of the TWG increased the rate of conviction and reduced
impunity.
Effectiveness
By encouraging better attendance, improving girls’ confidence to participate actively in class, and contributing to
improved performance in exams, the project was effective in working towards its intended outcome of improved
educational outcomes for the most marginalised girls.
The project raised children’s awareness of how to report violence, increased teachers’ awareness of violence, reduced
the impunity that abusive teachers experienced before the project, and supported girls to attend school during
menstruation. Although teachers received training in positive discipline, teachers (who were not AoCs) did not seem to
have fully internalised positive attitudes towards respect for children’s rights and dignity, and require more intensive
support to build their capacity to maintain discipline without resorting to humiliation or emotional/psychological
violence.
The establishment of STAR circles was effective in spreading messaging on SRGBV to the wider community and in
providing community level mechanisms for reporting and referral. By working at both community and school level, the
project was seen to bridge a gap between the community, and the school. The inclusion of the community level aspect
of this project also helped with building a sense of ownership over project activities.
The project helped to build the capacity of Phalombe’s TWG which provided a forum to openly hold district actors
accountable for following through on their responsibilities to survivors, resulting in more cases reaching court, and an
increase in the number of convictions secured against perpetrators. The project also held a vital role in supporting
survivors or their families to navigate what continues to be an unsupportive reporting system and continued to maintain
the gains of Concern and TfaC’s previous project in Nsanje by placing a staff member at the district level to support
Nsanje’s GBV TWG. Despite engagement in national level advocacy efforts and awareness raising campaigns, the project
was viewed as more effective at school, community and district level than at national level.
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Efficiency
The project was implemented efficiently. The sharing of an office resulted in savings and greater coordination. Staff
invested significant time and resources in regular monitoring, maintaining momentum and motivation. Materials that
were supplied to stakeholders directly supported the work required of them. The project was delivered in a timely
manner. Workplans were developed and adhered to despite external contextual challenges.
The project was significantly more resource intensive than projects conducted by other organisations on SRGBV.
However, this project went beyond superficial awareness raising to tackle attitudinal and behaviour change, thus
representing value for money in comparison to cheaper but less effective approaches.
Impact
The project had very significant impacts in the lives of learners (particularly those who were members of clubs) as well
as within schools and communities. The project resulted in more cases of violence being reported to school, community,
and district authorities. It resulted in girls and boys attending school more frequently, participating more in class, and
performing better in exams. It also resulted in changes in the culture of silence around issues of sexuality and sexual
abuse. It raised teachers’ awareness of what violence is, and resulted teachers and community members seeing credible
deterrents to perpetrating GBV and a reduction in impunity.
Girls and boys feel safer in school, are more confident, able to participate in class and reported increased levels of
agency. Communities are now more aware of children’s rights and are more supportive of them attending school.
Schools in Phalombe ranked number one in the country in terms of numbers selected for secondary school, with many
of the highest performing school being RtL schools. It had positive impacts at the district level, by strengthening the
TWG, but minimal impact at the national level.
Sustainability
There were mixed reports from stakeholders as to how sustainable the project impacts and activities were. Stakeholders
will need to adapt their approaches and likely scale down interventions. A lack of incentives was cited as a factor
affecting sustainability. Visits from project staff provided a vital support and motivation to project actors, and that
without this, they may lose momentum.
Reports indicate that while many of the positive impacts of the project; girls’ increased confidence, the change in
attitudes among learners, teachers and community members, will remain, many of the specific activities will halt, or
may slowly diminish after the project phases out.
Lessons Learned and Recommendations
There are a number of key lessons that can be learned from this project relating to the project’s strong replicable design,
the manner in which partner organisations are engaged as sub-grantees or consortia partners, the flexible and adaptable
approach that the project took, the investment the project made in tackling staff members’ own gendered attitudes at
project onset, the need to clarify expectations and approaches to advocacy at project onset, the complementarity of
VSL to community activities, and the way in which the targeting and establishment of project infrastructure in a
vulnerable district provided Concern with a foundation for rapid emergency response.
Recommendations emerging from the evaluation include a need to clarify the way in which messaging relating to GBV
and SRH is interpreted in schools and communities, a need to provide more intensive support to teachers (who are not
AoCs) to engage in child rights and positive discipline concepts, a greater emphasis to be put on addressing the attitudes
and beliefs of district stakeholders, and exploiting opportunities to better coordinate and learn from other SRGBV actors,
as well as leveraging on Concern’s global experience for national level advocacy.
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2.1

INTRODUCTION
PROJECT CONTEXT

The right to basic education is enshrined within the Constitution of Malawi (1994), with girls’ education prioritized in
the National Education Sector Plan and the Malawi Growth and Development Strategy (2017 – 2022). Both education
and gender equality have specific goals within the current Sustainable Development Goals. Malawi consistently ranks as
one of the world’s least developed countries scoring poorly across sectors, in particular in education and gender equality.
At a global level, Malawi is a signatory to many international agreements and conventions relating to gender equality,
including the Convention on the Elimination of All Forms of Discrimination Against Women (CEDAW) (1979), The Beijing
Platform for Action (1995) (from which emerged the Malawi Platform for Action (1997)), and the 2005 Protocol to the
African Charter on Human and People’s Rights on the Rights of Women in Africa1.
National level legislation and policy exists to combat violence against women and girls and promote gender equality.
Key policies include the National Gender Policy (2012 – 2017), and the National Action Plan to prevent Gender-based
Violence (2014 – 2020). Key laws and acts include the Gender Equality Act (2012), the Prevention of Domestic Violence
Act (2006), the Trafficking in Persons Act (2015), the Marriage, Divorce and Family Relations Act (2015), the Deceased
Estates Act (2011), and Chapter XV of the Penal Code: Offences Against Morality.
However, a 2017 Oxfam report notes that while legislation that promotes gender equality exists, it suffers from
substantial gaps in implementation for cultural, financial, fiscal, political, and procedural reasons2, and culture and
traditional practices often run contrary to what is written in law.
Malawi has made progress in improving gender parity in primary education, with a ratio of 1.02 girls enrolled to every
boy3, however these gains are not maintained in the secondary sector with just 9 girls enrolled for every 10 boys. High
enrolment rates are countered by high drop-out rates at all levels, high repetition rates with 35.9% of learners being
over-age for their grade4, and poor learning outcomes for students, particularly girls.
Schools across Malawi are frequently poorly resourced in terms of infrastructure, with many schools accommodating
classes in makeshift classrooms or under a tree in the school yard5. Only 26% of schools have basic toilets or sanitation6;
an issue which can affects girls’ attendance during menstruation. Literacy levels are also low, with Standard 3 students
only able to read an average of 11 words per minute7.
42% of primary, and 31% of secondary school teachers are female8. However, female teachers tend to be clustered in
the urban centres with few female teachers in remote rural schools9. Although female teachers “presence d[oes] not
necessarily reduce violence, due to stereotypical views of gendered behaviour and gender differentiated practices in
the classroom”, their absence could “aggravate levels of violence”10.
Harmful traditional practices occur commonly within Malawi11 and can lead to early (and frequently forced) sex, early
pregnancy, psychological distress, and/or transmission of HIV or STIs, resulting in children dropping out of school. These
include early marriage (24% of 15-19 year olds are married12), initiation (of which 65% of girls in the southern region
1

Mellish, M., S. Settergren, and H. Sapuwa. 2015. ”Gender-based Violence in Malawi: A Literature Review to Inform the National Response”.
Washington, DC: Futures Group, Health Policy Project.
2 Hughes, C. (2017) “Legislative Wins, Broken Promises: gaps in implementation of laws on violence against women and girls” Oxfam Research
Reports, Oxfam Canada.
3 UNESCO (2017) ‘Global Education Monitoring Report’
4 UNESCO ‘Global Education Monitoring Report 2017’
5 Key Informant Interview on 9th February 2018 with Charles Kumchenga of Teachers’ Union of Malawi (TUM) and Benedicto Kondowe of the Civil
Society Education Coalition at GIZ BEP Office, Lilongwe.
6 UNESCO (2017) ‘Global education Monitoring Report’
7

https://www.usaid.gov/malawi/fact-sheets/education-program-overview

8

MoEST (2015) “EMIS Report”

9Key Informant Interview on 9th February 2018 with Director of Basic Education: Ellen Samango and Deputy Director of HR for MoEST: Feliz Nyansala

at GIZ BEP Office, Lilongwe.
10 Leach, F., Slade, E. and Dunne, M. (2013) Promising Practice in School-Related Gender-Based Violence (SRGBV) Prevention and Response
Programming Globally. Report commissioned for Concern Worldwide. Dublin, Concern Worldwide
11 UNICEF (2018) “Traditional Practices in Malawi: Survey Report”
12 UNESCO ‘Global Education Monitoring Report 2017’
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take part13), practices such as kulowa fisi, (the hiring of a fisi (‘hyena’ or hired man) to have sex with a woman or girl,
usually practiced after initiation, after the death of a husband, or when a husband and wife fail to conceive) and kusasa
fumbi (‘shaking off of dust’ – the practice in which a girl or boy, having just gone through initiation, is coerced into having
sex to finalise the process), as well as practices such as lobola (the exchange of dowry) which encourages early
marriage14. The increased burden of domestic labour and child-care placed on girl children can negatively affect their
attendance at school and traditional attitudes that consider education less important for girls than boys remain
prevalent. Early pregnancy is common with 132 births per 1000 girls aged 15 - 1915.
SRGBV (School-related gender-based violence) is documented as being widespread throughout Malawi16. This acts as a
major barrier to retention and is an affront to the basic human rights and dignity of girls. SRGBV can be defined as “all
forms of violence, including fear of violence, [which] result in, or are likely to result in, physical, sexual or psychological
harm to both females and males. It covers both explicit and symbolic forms of violence, violence which takes place on
school premises, on the journey to and from school, and in school dormitories and other school related facilities;
violence perpetrated by teachers and other education personnel, students and community members, both female and
male, and both across and within gender lines. Individuals may be victims or perpetrators, or both”17. It can include
rape, forced marriage, child/ early marriage, unwanted sexual touching, unwanted sexual comments, corporal
punishment, harmful traditional practices, bullying and verbal harassment, denial of basic needs, removal from school
etc.
Access to justice is limited with cases rarely resulting in sanctions for perpetrators. When teachers perpetrate violence,
disciplinary mechanisms are weak and do not provide a credible deterrent to perpetrators. Official disciplinary
procedures often take years, and even then frequently end without proper resolution or justice18.
Current best practice in SRGBV19 recognises the essential role that schools and schools communities have in preventing
and responding to violence and violations of children’s rights and ensuring that each child’s right to education is upheld.

13

UNICEF (2018) “Traditional Practices in Malawi: Survey Report”
Human Right Commission “Cultural practices and their impact on the enjoyment of Human Rights, particularly the rights of women
and children in Malawi”
15 UNESCO ‘Global Education Monitoring Report 2017’
16 See Molloy, E (2017) “Baseline Evaluation for the Right to Learn Project” Concern Worldwide, Malawi; Rancourt, N (2013) “Baseline for the
‘Ending SRGBV in Malawi’ Project” Concern Worldwide Malawi; and Burton, P. (2005). Suffering at School: Results of the Malawi Gender-Based
Violence Survey. Crime and Justice Statistical Division: Pretoria
17 Leach, F., Dunne, M., and Salvi. F., (2014). “School‐related Gender‐based Violence: A global review of current issues and approaches in policy,
programming and implementation responses to School‐ Related Gender‐Based Violence for the Education Sector” UNESCO.
18 Key Informant Interviews on 9th February 2018 with Charles Kumchenga of Teachers’ Union of Malawi (TUM) and Benedicto Kondowe of the
Civil Society Education Coalition at GIZ BEP Office, Lilongwe, and on 12th June 2019 with Mr. Mlongozi, of the Malawi Teaching Service Commission.
19
See UNGEI “A Whole School Approach to prevent School-related Gender-based Violence: Minimum Standards and Monitoring Framework”.
Global Working Group on SRGBV” and Parkes, J., Heslop, J., Johnson Ross, F., Westervelt, R. & Unterhalter, E. (2016) “A Rigorous Review of Global
Research Evidence on Policy and Practice on School related Gender based Violence” UCL IoE for UNICEF/GPE/UNGEI/Learning for Peace.
14 Malawi
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2.2

PROJECT BACKGROUND

Concern Worldwide (Concern) has worked in Malawi since 2002, implementing and scaling up innovative approaches to
tackling poverty. In line with ‘How Concern Understands Extreme Poverty’, Concern Malawi’s Country Strategy and
Programme implementation aim to address identified inequalities, which include gender inequality. To this end, with
funding from Comic Relief, Concern Malawi has been implementing a School Related Gender Based Violence
Programme, through which Concern Worldwide and its partners, Theatre for a Change (TfaC) and Women’s Legal
Resource Centre (Wolrec), tackle one of the key barriers to girls achieving an adequate education: School Related Gender
Based Violence (SRGBV).
The aim of the Right to Learn project was to increase access to quality education, free from violence and discrimination
for both boys and girls in Phalombe District. The project targeted 40,344 children (boys and girls) and 726 teachers in 30
schools in Phalombe district, as well as 3000 school committee members (Mothers’ Groups, Fathers’ Groups, SMC, PTA,
CPCs), 600 STAR circle members and 35 district level stakeholders.
The project adopted a multi-level approach to address the root causes of SRGBV and achieve sustainable impact.
Targeting change at micro, meso and macro level, Concern, TfaC and Wolrec aimed to bring together students (girls and
boys), school management structures, community members (women and men) and district stakeholders to combat
sexual and other violence in schools and ensure improved quality of education for the most marginalised girls in and
around those schools.
Through Comic Relief’s funding, the project aimed to address the inequitable gender norms that drive SRGBV and girls’
exclusion from education, the quality of education for the most at risk girls, and access to justice for survivors of SRGBV.
The projects key outcomes were:
1. Improved educational outcomes for the most marginalised girls
2. Schools in Phalombe district provide a safer and more gender inclusive learning environment for girls (and boys)
by 2019
3. A stronger and more cohesive school and community linked response to SRGBV
4. District level stakeholders have greater capacity and commitment to prevent and respond to GBV in schools and
communities
5. National level stakeholders and policy makers influence a greater response and more effective implementation
of relevant laws and policies to SRGBV cases at district, community and school level
Theatre For a Change (TfaC) was responsible for school level activities. It is a national NGO that works to improve the
sexual and reproductive health of vulnerable and marginalised groups in Malawi. TfaC uses unique and highly
participatory approaches to work with groups of women and girls who are at high risk of having poor sexual and
reproductive health and who have limited opportunities to assert their gender and sexual rights. They aim to equip
specific vulnerable groups with the knowledge and skills they need to make positive changes to their behaviours and
their relationships with others, as well as empowering these groups to tell their stories through interactive theatre which
in turn changes attitudes and affects decision-making at local, district and national levels. They work with girls and boys
in rural primary schools, in and out of school young people, sexually exploited children, trainee and newly qualified
teachers, female sex workers and male and female police officers.
At the school level, the project, through TfaC, trained a male and a female teacher20 to be an Agent of Change (AoC)
through TfaC’s three stage behaviour change methodology which includes modules tackling the participants’ own
gender beliefs and behaviours, facilitation techniques, and behaviour change methodologies. These AoCs then
established and ran Girls’ Clubs (which targeted 30 in-school and 10 out-of-school girls per school), Student Councils
(which targeted Girls’ Club members and Boys), School Listening Clubs (Clubs which gather to listen and respond to
TfaC’s nation-wide ‘Tisinthe’ programme which uses forum theatre techniques to address issues relating to SRH and
SRGBV) attended by Girls’ Club and Student Council members), and Literacy Clubs (which targeted girls identified by
teachers as struggling with literacy). They also ran Community Listening Clubs where parents had an opportunity to
engage with some of the SRH and SRGBV topics that the project was working on. The project also conducted Positive
Discipline training will all teachers in target schools.
20

Where female teachers were available which was not the case in every school
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Women’s Legal Resources Centre (WOLREC) was responsible for community level activities. Wolrec is a national NGO
that works towards the progressive elimination of Gender Based Violence as well as promoting women’s and sexual
reproductive health rights. WOLREC‘s mission is to facilitate increased access to justice for women and girls in Malawi.
Their main activities include; providing legal assistance to rural and poor urban women, conducting training and
education on human rights and gender, and providing capacity building for community members to address practices
and beliefs that perpetuate subordination of women in society.
At community level, through Wolrec, the project aimed to create a stronger and more cohesive community response to
SRGBV by engaging community members, especially Mothers’ Groups, Traditional Leaders (Chiefs), and Fathers’ Groups
through a strategy for behaviour change which is based on the STAR (Societies Tackling AIDS through Rights) approach
and on positive masculinities. The project trained para-legals and community based psycho-social counsellors to support
the STAR circles. The project also trained provided additional training to male champions within the STAR circles to
address issues relating to male identities that contribute to GBV.
At the District level, the project supported the revitalisation of Phalombe’s GBV Technical Working Group (TWG). The
project also aimed to contribute to access to justice for survivors of SRGBV in Nsanje District. by placing a Wolrec staff
member at district level to strengthen Nsanje’s GBV TWG.
At the national level, the project aimed to engage engage the women’s caucus to advocate for increased attention on
issues relating to SRGBV and girls’ education.
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3

METHODOLOGY

The evaluation began with an external literature review to contextualise the project approach in relation to global best
practice. The desk review limited its focus to key literature published on SRGBV globally and in sub-Saharan Africa
between 2016 and 2019, in order to supplement the literature review conducted at project baseline in 2016. An internal
document review was also conducted to refamiliarize21 the consultant with the design and approach of the project as
well as to demonstrate progress through annual and six-monthly reports.
Qualitative primary research took place in Phalombe consulting a total of 78 stakeholders (31 male and 47 female)
including children from Standards 4 - 8 in two target schools, teachers, community structure members, districts-level
actors, and project staff members using 6 specifically-targeted focus group discussion (FGD) and key informant interview
(KII) guides. Purposive sampling was done at the project and district level directly targeting specific people based on
their roles, while at the school, convenience sampling was used; targeting children and teachers who happened to be
present at the time of the data collection. Interviews took place in person in Phalombe, and by phone with project and
partner staff members in Nsanje and Blantyre. The FGD and KII guides asked questions relating to the five OECD DAC
criteria of relevance, effectiveness, efficiency, impact, and sustainability, as well as questions relating to the lessons that
were learned through project planning and implementation.
Stakeholders Consulted
RtL Team members
Learners (Not in clubs)
Learners (Club members)
Teachers (Excluding AoCs)
Head teachers
School
Committee
members (SMA, PTA, MG)
District Stakeholders
AoCs
STAR Circle Members
TOTAL

Male
8
5
4
2
2

Female
2
12
16
4
4

Total
10
12
21
11
2
6

5
2
3
31

2
1
6
47

7
3
9
78

As project stakeholders included children, strict ethical
standards were followed; the consultant received police
clearance from the Malawi Police Service (MPS) in June 2019,
and signed Concern’s Code of Conduct and associated
Safeguarding policies. The consultant was accompanied by a
Concern staff member at all times, consent was sought from
both a guardian (in this case, the school principal) and from
the children themselves, and all interviews with children were
conducted in groups with two adults present. The FGDs with
children began with a drawing exercise to help children to feel
more comfortable.

All data collected was coded within the evaluation matrix for
analysis against each of the evaluation questions. The initial findings were discussed and validated at a presentation to
the Right to Learn team in Phalombe. This presentation was then adapted based on feedback from the project team
and delivered to Concern management in Lilongwe. The project was allocated an initial traffic light rating under each of
the OECD DAC criteria, at each level at which the project was implemented (school, community, district, national) along
with a justification for these.
After all qualitative data was coded and analysed, the findings were examined in the light of the findings of the
qualitative end-line survey. Key findings from the end-line survey were then integrated into the report. Input was also
sought from relevant global advisers (gender equality and education) in Concern HQ.
The evaluation had a number of limitations including the late availability of end-line results with the assumptions that
the end-line process was conducted to expected standards. A key limitation of the final evaluation is its reliance on
reported data, as cultural norms in Malawi make it likely that respondents may respond in the way that they believe the
researchers want them to, rather than giving an objective and true response.

21

The consultant who undertook this final evaluation conducted the project baseline in November 2016.
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4

KEY RESULTS/FINDINGS

This section explores the level to which the project performed in relation to the five OECD DAC (Development Assistance
Committee) criteria of Relevance, Effectiveness, Efficiency, Impact and Sustainability. The lessons which where learned
through project planning, implementation, and evaluation are also explored. It aims to answer the five evaluation
questions that were set out in the evaluation’s terms of reference, namely;
1. Was the project’s theory of change or results framework relevant given RTL objectives and target groups?
2. Was the project efficient and effective in the way it delivered its results? In respect to effectiveness, how have
interventions impacted on the different target groups and stakeholders?
3. What impacts can be attributed to RTL at individual, household level and community level and what contribution
has the project made to change at district and national level?
4. To what extent are project impacts likely to be sustained without further intervention?
5. What key lessons can be learned from beneficiaries and stakeholders of the project at community and district
level?

4.1

RELEVANCE
Was the project’s theory of change or results framework relevant given RTL objectives and target groups?

Relevance refers to the extent to which the project was suited to the priorities and policies of the target group, recipient
and donor22. It refers to how well the project’s design and approach responded to the issues faced by the target
communities. This section explores whether the project’s theory of change or results framework was relevant given RTL
objectives and target groups.
Right to Learn’s (RtL’s) design is viewed positively by all stakeholders; “the activities were very appropriate and aligned
with achieving the goals”23. The project’s goal was to address the inequitable gender norms that drive SRGBV and girls’
exclusion from education, the quality of education for the most at risk girls, and access to justice for survivors of SRGBV.
The five projects outcome followed the socio-ecological model, with specific outcomes targeting the individual learners,
the school, the community, the district, and the national level.
The project was designed in 2016 following the completion of the Concern Malawi ‘Ending SRGBV in Malawi’24 project
which ran in Nsanje district from 2013 to 2016. ‘Ending SRGBV in Malawi’ project partnered Concern with TfaC and had
interventions in 17 schools as well as at the district level. RtL’s design evolved from ‘Ending SRGBV in Malawi’, building
on the positive experiences of using interactive theatre in schools and strengthening the district GBV technical working
group (TWG) by adding Wolrec’s legal and community-level expertise to extend the project’s reach beyond the school
and into the communities where learners live. Several stakeholders mentioned this aspect of the project’s design as
especially positive; “Yes, well designed – involving the communities. For a learner to go to school, there should be a lot
of players. Guardian or parents may not be interested to send to school, but community can influence”25; “Learners come
from communities, it is their responsibility to send them to school. If they just focus on school, they would leave those
ones behind”26.
This improved design drew on the strengths and expertise of each partner; TfaC’s strong experience in using school
and community-based interactive theatre to raise awareness and promote behaviour change, Wolrec’s experience of
developing structures linking communities to the formal legal system, and Concern’s experience of managing large
projects and multiple partners with strong financial and compliance systems and processes. It was seen as positive to
“incorporate the partners, who are experts; Wolrec in legal issues and SRH, and TfaC in involving learners”27. The project
also benefitted from the partnership with Wolrec, as staff were able to refer to Wolrec’s Blantyre based lawyer for
advice on how to proceed when cases were unclear.
22

http://www.oecd.org/dac/evaluation/daccriteriaforevaluatingdevelopmentassistance.htm
Daniel Msiska, former RtL project manager, CONCERN
24 Funded by the UN Trust Fund to End Violence Against Women (UNTF)
25 DSWO (male), Phalombe
26 STAR circle member (female), Subiri Village, Phalombe.
27 Victor Mthulo, RtL Project Manager, CONCERN.
23
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TfaC’s interactive approach to learning and behaviour change was valued by stakeholders; “Whilst playing, they
[learners] have been able to grasp new materials… doing things like a game, learners are always motivated using
games”28; “TfaC methodology brought a great change. Students were getting a lesson but in a process of
entertainment”29 ; “Non-members were admiring, envious, the singing, dancing. They seemed to be having a lot of fun”30;
“[Through interactive theatre] they receive the messages with a light component. When you [are] dramatizing, the
message is lighter. They don’t take it like you are imposing”31.
The addition of literacy clubs was another positive evolution of the design. It allowed the project to take a two pronged
approach to improving educational outcomes; violence reduction and remedial support. An increasing body of literature
acknowledges the correlation between high levels of violence in schools and poor learning outcomes32. This project
indirectly improved learning outcomes of girls by reducing levels of violence and directly did so by providing girls who
were identified as struggling with literacy with intensive support in reading through literacy clubs; “Literacy clubs were
very good. Teaching how to write and read fluently. In ordinary classroom, we teach all learners despite abilities, but in
Literacy Club we are teaching just those with difficulties”33; “Including the literacy component, rather than just [focusing
on] GBV [was very positive]. [A project may ] save girls from GBV, but when they go back to school, they can’t read. They
think I’m big, but I can’t read so they just drop out”34.
School and community based activities were viewed as mutually reinforcing. When asked which activity had the most
impact, a girls’ club member responded, “Can’t tell which part worked well. They were complementing each other”35.
Right to Learn helped to maintain some of the district level gains made by the previous project36 by continuing to
support Nsanje’s GBV technical working group through the placing of a Wolrec staff member at district level with
capacity to promote access to justice, holding district actors and TWG members accountable for processing criminal
cases that involved SRGBV. The inclusion of Wolrec’s legal expertise in the project team was seen as a positive expansion
on programmes that focus solely on awareness raising; “Most programmes just sensitise the victim and leave her to go
a fetch justice alone. We sensitise and then we go with them even into the court”37.
The project design leaned on international best practice38, following the socio-ecological model as mandated in the
Minimum Standards and Monitoring Framework for SRGBV from the Global Working Group39. Specifically, it intensively
addressed Standard 1: School Leadership and Community Engagement, Standard 4: Child Rights, Participation and
Gender Equality, Standard 5: Reporting, Monitoring, and Accountability and, to a lesser extent, Standard 3: Teachers
and Educational Staff Support, Standard 6: Incident Response, and Standard 8: Parent Engagement.
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Principal, Target school, Phalombe
Male AoC, Target School, Phalombe
30
Girl, non-member of club, Target School, Phalombe
31 Gertrude Phiri, Phalombe AMAA project coordinator, Concern Worldwide.
32 See UNESCO (2019) ‘Behind the numbers: Ending school violence and bullying’ and Kibriya et al. (2016) The Effects of School-Related Gender-Based Violence on
Academic Performance: Evidence from Botswana, Ghana, and South Africa. USAID
33 Female AoC, Target School, Phalombe
34 Victor Mthulo, RtL Project Manager, CONCERN.
35 Girls’ Club member, Target School, Phalombe
36 It is understood that the decision to implement this project in Phalombe rather than consolidating gains from the previous project while expanding reach to other
TAs in Nsanje was made due to Concerns about possible duplication with a large project by an INGO which also focussed on girls’ education in Nsanje district. It is
also understood that Phalombe was selected as an intervention district based on national level poverty analyses conducted by Concern in early 2016 which focussed
on criteria emerging from Concern’s guiding document “How Concern Understands Extreme Poverty”.
37 Victor Mthulo, RtL Project Manager, CONCERN
38 In 2013, Concern authored a report examining best practices in SRGBV programming globally: Leach, F., Slade, E. and Dunne, M. (2013) Promising Practice in
School-Related Gender-Based Violence (SRGBV) Prevention and Response Programming Globally. Report commissioned for Concern Worldwide. Dublin, Concern
Worldwide.
39 UNGEI “A Whole School Approach to prevent School-related Gender-based Violence: Minimum Standards and Monitoring Framework”. Global Working Group on
SRGBV
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Relevance Summary
Traffic light Ranking

Summary
The objectives were relevant to its goal and context; they followed the socio-ecological model targeting
the spheres which influence the education of girls’ and boys’ education in Phalombe; the individual,
the school, the community and the district. The project addressed an issue which the baseline showed
to be a very negative influence on the dignity, wellbeing and rights of children in Phalombe.
The project’s activities were in line with its overall goal ; TfaC’s interactive theatre approach improved
learners’ knowledge and attitudes to GVH and SRH. Increased confidence and assertiveness coupled
with SRH knowledge makes children more able to avoid or resist coerced sex, and report experiences
of harassment or abuse. The additional of literacy clubs expanded the project’s impact on learning
outcomes.
The STAR circle approach in communities was strengthened by additional trainings of paralegals,
psychosocial counsellors and male champions. The strengthening and training of school and
community structures improved awareness and reporting of violence, while at the district level,
strengthening of the TWG increased the rate of conviction and reduced impunity.
The project’s design was seen to be relevant to its goal and outcomes, and appropriate to the needs
and experiences of the target population as it conformed to international best practices, rooted in the
lessons learned from previous projects, and had a multi-level approach following the socio-ecological
model.
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4.2

EFFECTIVENESS
Was the project effective in the way it delivered its results?
How have interventions impacted on the different target groups and stakeholders?

Effectiveness is a measure of the extent to which an aid activity attains its objectives40.The project was viewed as having
made great strides towards achieving its objectives by all of the stakeholders interviewed. This section explores the
extent to which the project effective in the way it delivered its results and how have interventions impacted on the
different target groups and stakeholders.
4.2.1 OUTCOME 1: IMPROVED EDUCATIONAL OUTCOMES FOR THE MOST MARGINALISED GIRLS
This outcome aimed to improve the performance of learners in school. This evaluation has looked at the outcome more
broadly including contributing factors to performance, including attendance at school, girls’ confidence and active
participation in lessons as well as formal educational outcomes in terms of pass rates in summative examinations and
rates of selection to secondary school.
All school, community, and district level stakeholders reported that the project supported children who had dropped
out to return to school; “Now the trend has changed, number of girls dropping out for pregnancy has lessened”41;
“Seeing a lot of learners coming back to school after they dropped out”42. A school committee member reported that
her involvement in the project had caused her to better monitor her child’s attendance at school; “[I] used to not send
[my] child to school. [I] used not to pay attention. Child could stay at home, I wouldn’t care. Now I’m following up on
what’s happening”43.
Significant effort is still required in ensuring that children attend school, as one learner described; “[There is that]
Community element. Still that stigma when it comes to sending children to school. My friends who are left at home
looking after brothers and sisters, or given big chores, still that gap that needs to be addressed”44. Mothers’ Group
members also discussed the ongoing efforts they make to both ensure that older children who have dropped out return
to school, as well as ensuring that those children who have turned 6 years old45 start school on time.
Both learners and teachers reported that girls’ club and student council members were more confident, participated
more frequently in class, and were more able to actively engage and speak out in lessons; “It has made us to be active
participants in our lives… that we should not be shy to do those things”46; “Personally, it has accomplished that now I can
ably speak among peers. Now I know what is expected”47;“Previously, like in 2014, a Standard 6 girl who wanted to
discuss, you [the teacher] would be asking questions, but receive no answer. It’s not that they didn’t have the answer,
just a problem of speaking”48; “For those target areas, [children are] able to speak out compared to other schools. In
other schools there is a distance between a student and a learner. A learner will only say ‘yes, yes, yes’ but they [children
in RtL schools] were debating what will be good for us. Learners were participating to that not only if you are a learner,
you have to do 1, 2, 3, 4, 5. But it was a discussion”49. This is likely to be a result of the explicit training that girls in Girls’
Clubs received on assertiveness and TfaC’s approach which focusses on using voice, body and space effectively.
This confidence and ability to speak out was evident in the focus groups conducted for this evaluation; the children were
noticeably more vocal and quicker to engage with the questions than children had been at baseline, and demonstrated
assertiveness and a deep engagement with issues relating to SRGBV and school safety. Some examples of this behaviour
include girls needing a lot less time on the initial drawing activity to make them feel comfortable before they began to
share experiences, one girl having the confidence to question the researchers as to the purpose of taking photographs
40

http://www.oecd.org/dac/evaluation/daccriteriaforevaluatingdevelopmentassistance.htm
Girls’ Club member, Target School, Phalombe
42 Male Teacher, Target School, Phalombe
43 STAR circle member (female), Subiri Village, Phalombe.
44 Male Student Council member, Target School, Phalombe
45 The legal age by which a child in Malawi must start school.
46 Girls’ Club member, Target School, Phalombe
47 Girls’ Club member, Taregt School, Phalombe
48 Male AoC, Target School, Phalombe
49 DSWO (male), Phalombe
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before granting consent, and boys giving very mature answers about the effectiveness of the project which made
reference to the national context. The difference in confidence levels and ability to speak out was also noted when
comparing the speed and openness with which girls and boys who were members of clubs responded to questions in
FGDs, and girls who had not been members of clubs. These findings are corroborated by the quantitative findings of the
end-line survey which indicated a marked improvement on the individual learners’ confidence from a mean of 18.91 to
22.1 for girls and 21.0 to 23.3 for boys on the Rosenberg confidence scale50.
Stakeholders also reported that the project had influenced an improvement in performance in summative
examinations; “Performance has improved. Not only our [girls’ club] students, but the school as a whole”51; “Pass rate
increased, with the introduction of literacy clubs… We saw a lot of them doing well in term 1 and 2, so we are hoping [for
good results in the end of year exams and PSLC (Primary School Leaving Certificate)]”52. The end-line survey indicates
that the project was very effective in improving children’s literacy levels, with an increase in the percentage of
marginalised girls (literacy club members) achieving a reading fluency target of 45 words per minutes increasing from
39% at baseline to 82% at end-line53. Improved literacy levels directly contribute to improved examination performance.
These anecdotal reports have been borne out in national level comparative tables, with Phalombe scoring as the top
district in Malawi in terms of the number of children selected to attend secondary school, with exceptionally high
performing schools frequently correlating with RtL target schools; “Phalombe can number 1 district in Malawi at PLSC
level. The first 3 schools that contributed to (secondary schools places) this achievement were ours. The top 10; there
were 5 schools from our project”54; “From 2017 to 2018, Phalombe was leading in performance of learners; number 1 in
the whole country. In our schools there was peace, learners were learning successfully. The majority who have done
better are girls. In our schools, there are clubs”55. The principal of the school that achieved the highest number of
selections to secondary school in the whole country56 directly cited the influence of the project as one of the two factors
that made them so successful; “One is dedication of the teachers in this school, two is things shipped [brought in] from
TfaC”57. This type of hard proof of result is particularly good for sustainability of the approach as it provides a professional
incentive for teachers and head teachers to continue the elements of the project that were seen to contribute to it.

Effectiveness: Outcome 1
Traffic light Ranking

Summary
By encouraging better attendance, improving girls’ confidence to participate actively in class, and
contributing to improved performance in exams, the project was effective in working towards its
intended outcome of improved educational outcomes for the most marginalised girls.
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EDUC Consult (2019) “End-line Survey for the Right to Learn Project: Ending SRGBV in Malawi” Concern Worldwide Malawi
Male AoC, Target School, Phalombe
52 Male AoC, Target School, Phalombe
53 EDUC Consult (2019) “End-line Survey for the Right to Learn Project: Ending SRGBV in Malawi” Concern Worldwide Malawi
54 Daniel Msiska, former RtL project manager, Concern.
55 Coordinating PEA (male), Phalombe
56 Out of 152 students who took the Primary School Leaving Certificate in Dzenje FPS, 93 (including 46 girls) students were selected to attend secondary schools,
including 12 selected to National Secondary Schools. Only 2 students failed the exams, both of whom did not sit the full complement of papers (Data recorded during
KII with head teacher in 11th July 2019).
57 Principal, Target School, Phalombe
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4.2.2 OUTCOME 2: SCHOOLS IN PHALOMBE DISTRICT PROVIDE A SAFER AND MORE GENDER INCLUSIVE
LEARNING ENVIRONMENT FOR GIRLS (AND BOYS) BY 2019
In focus groups, learners reported feeling safer in the schools visited; “Yes, still in school, violence has been reduced.
[We] witnessed the friends that dropped out coming back. [We are] feeling safe in the school premises. In the villages
we are not being violated, used to be doing chores that were over the age, being forced into early marriage. [Those
perpetrating are] Afraid of the NGOs, afraid of the police, if the NGOs report to the police”58. However, this was countered
by the results of the end-line, in which girls and boys reported feeling less safe walking to and from school than they had
at baseline59. This may be due to an increased awareness and understanding of what constitutes violence.
In terms of corporal punishment, the training of AoCs in TfaC’s facilitatation methodology60, and all teachers in positive
discipline techniques, provided teachers with opportunities to prepare for learners who are more confident and likely
to question them; “Teachers are teaching well, and they know how to handle the learners… even the way the teachers
are handling the learners in schools, they have the skills”61 This aimed to minimise the chance of pushback from teachers
as learners became more assertive within an extremely hierarchical education system that positions teachers as
omniscient and learners as submissive. However, the end-line survey results indicate that although levels of physical
violence in schools have reduced significantly (with 5.8% of boys and 7.6% of girls at end-line reporting that they had
been, or witness someone being beaten, flogged by teacher, staff member, fellow student or some else, compared to
57% of boys and 53% of girls at baseline), levels of psychological violence were reported to have increased with 42.4%
of boys and 43.3% of girls at end-line reporting being forced, or witnessing someone being forced, to do something that
was embarrassing/humiliating by teacher, staff member, fellow student or some else, compared to 23% of boys and
20% of girls at baseline62.
This led the end-line consultants to conclude that as the project has promoted sanctions for teachers who engage in
corporal punishment, “faced with … a misbehaving student, most teachers chose to play it safe … by opting to merely
humiliate the student as opposed to physically harm them”. While it is positive that teachers are less likely to physically
harm learners, their use of humiliation and psychological violence to replace it is problematic, and demonstrate that
teachers have not grasped concepts of positive discipline that emphasise the need to respect a child’s dignity and
humanity while correcting or sanctioning misconduct.
Children have better knowledge of reporting channels and a better understanding of what constitutes violence, and
gave some examples of being able to take action against violence; “I witnessed something that was about to happen.
They were about to send a girls’ club member off for marriage but they [girls’ club members] intervened and it didn’t
happen”63.
Learners were all able to state where they could report if they experienced violence; “We know how to report. If it has
happened at school, can go to teacher. In village, can go to village head or those organisations, if it’s something we can’t
handle ourselves”64; “Child protection, had a lot of cases, including our [girls’ club] participants. We taught them to report
these cases. If this project had not come, we would not be aware of this problem”65. The end-line survey results indicate
an increase in the percentage of boys and girls who experienced violence reporting it from 40% for boys and girls at
baseline to 53.6% for boys and 69.5% for girls66. When these results are disaggregated between club members and nonclub members, it is clear that club members are far more likely to report violence they have experienced than non-club
members, with little change to the percentage of girls who are not in clubs reporting violence, as can be seen in the
graph below;
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Girl, non-member of club, Target School, Phalombe
70.2% of boys and 61.6% of grils reported feeling safe walking to and from school at End-line in comparison to 79% of boys and 77% of girls at baseline (EDUC
Consult (2019) “End-line Survey of the Right to Learn project: Ending SRGBV in Malawi” Concern Worldwide Malawi
60 The TfaC training methodology covers 3 stages; In the first, the AoC engages as a participant, exploring their own attitudes, practices and beliefs relating to gender,
violence and SRH. In the second, the AOC learns about facilitation including reflection and learning from experience, while the third looks at all aspects of
interpersonal communication incorporating voice, body, and space (Source: TfaC (2016) “Ufulu Wophunzira! Facilitator Training Manual 2016 – 2017”)
61 Zonal PEA, Phalombe
62 EDUC Consult (2019) “End-line Survey for the Right to Learn Project: Ending SRGBV in Malawi” Concern Worldwide Malawi
63 Girls’ Club member, Target School, Phalombe
64 Girls’ Club member, Target School, Phalombe
65 Male AoC, Target School, Phalombe
66 EDUC Consult (2019) “End-line Survey for the Right to Learn Project: Ending SRGBV in Malawi” Concern Worldwide Malawi
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This finding indicates that while activities and messaging in clubs were effective in encouraging learning to report
violence, whole school activities that involved all learners were less effective.
Although learners know where they can report, it is unclear if they will report, in some cases due to being scared of
retribution for reporting; “I know someone who says the father sleeps with her. [I] haven’t done anything as the person
is not that open. Don’t feel like it is my place to tell anyone. The father is a stepfather to the girl and the mother just
keeps quiet. A lot of people know about the story in the school. She does not portray herself like a victim. It’s not like she
is asking for help. Do not want to say anything, because we are afraid”67. This reflects the findings of formative research
conducted in Phalombe in 2017 which found that in cases where abuse occurs within a family, often the person who
reports the abuse receives more blame for ‘breaking up a family’, than the perpetrator receives for actually committing
the abuse68 demonstrating a need for safe and anonymous reporting channels to protect those who report from reprisal.
The above quote also indicates a need to include messaging in clubs to ensure that learners are aware that a child who
is abused by an adult is never at fault, even if they do not present themselves as a stereotypical victim or explicitly ask
for help.
Some stakeholders also noticed a gap in how cases are reported within the school and within the community; “But at
school, those learners are empowered, they are able to report. But in communities, it’s a challenge. [it’s a general
problem why GBV cases are not reported. Trying to break the silence but we are not yet there. [for example] last march,
we had floods, [there were] a number of issues [sexual violence], but people were not mentioning it. In schools, they are
able to report”69.
Learners explicitly mentioned the issue of sexual abuse and exploitation by teachers, reporting that these cases are
now less common; “Back in the day, you would hear rumours of teachers making advances on students or having
relationships, but now I’m not hearing that”70, “Used to be high cases of teachers’ and learners’ sexual relationships,
could tell this teacher is sleeping with this learners. But those teachers were cautioned and we are not hearing that
anymore”71. The qualitative data is backed by the findings of the end-line in which learners reported decreases in sexual
violence with only 1.5% of girls at end-line compared to 8% at baseline reporting having experienced or witnessed
someone being pressured to do something sexual by teacher, staff member, fellow student or some else, and 2.6% of
boys and 5.4% of girls at end-line, compared to 31% of boys and 29% of girls at baseline receiving or witnessing sexual
gestures, sexual comments, looks, jokes by teacher, staff member, fellow students or some else.
The baseline report indicated that head teachers often deal with reports of abuse against teachers internally. It appears
that this may still be the case, as one girls’ club member reported, “In Standard 8, the teacher was making advances and
my friend didn’t know how to handle that. So we went to the head teacher and reported and they handled that. Head
teacher sat down with the teacher. Along the way, my friend said that he [the teacher] was no longer doing what he was
67

Male Student Council member, Target School, Phalombe
Molloy, E. (2017) “Formative Research to inform Concern Worldwide Malawi’s approach to Engaging Men for Gender equality” Concern Worldwide Malawi.
69 DSWO (male), Phalombe
70 Girls’ Club member, Target School, Phalombe
71 Male Student Council member, Target School, Phalombe
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doing. He stopped”72. A perceived reduction of these cases73, and cases being addressed by head teachers are steps in
the right direction. However having cases dealt with solely by the head teacher, without the head teacher being
required to report such cases further allow for cases to be supressed and perpetrators to escape sanction. Systems
must be strengthened so that headteachers are compelled to report on such issues to a higher authority to reduce the
opportunities for reports to be silenced. This could take the form of obligatory reporting of any child protection concern,
as is required by child protection procedures in other contexts. Channels of communication which provide those who
report violence with updates on the status of their report would also improve accountability.
The project has helped to reduce the sense of impunity felt by those in power that the baseline discussed. One teacher
explained some of the reasons why teachers will use the positive discipline techniques that were learned in trainings,
“so that we will not face the consequences of these organisations that hate the [corporal] punishments”74. However,
when asked to describe some of the positive discipline techniques that they had tried out in their own classroom, a
group of three teachers were only able to list one technique; asking the offending student to write a letter describing
why their behaviour was wrong.
Many stakeholders spoke of how valuable the distribution of reusable sanitary towels had been, both in terms of
reducing girls’ non-attendance when menstruating, and also in reducing the stigma felt by girls during puberty; “Before
the project, when somebody is on their period and she has it all over her dress. They used to make fun of her. But now
everyone understands that it happens, it’s normal, and they help that person”75.

Effectiveness: Outcome 2
Traffic light Ranking

Summary
By raising children’s awareness of how to report violence, increasing teachers’ awareness of violence,
reducing the impunity that abusive teachers experienced before the project, and by supporting girls to
attend school during menstruation, the project was effective in contributing to its intended outcome
of providing a safer and more gender inclusive learning environment for girls and boys.
Although teachers received training in positive discipline, teachers (who were not AoCs) do not seem
to have fully internalised positive attitudes towards respect for children’s rights and dignity, and require
more intensive support to build their capacity to maintain discipline without resorting to humiliation
or emotional/psychological violence. More work to strengthen reporting systems, and providing ways
for children to anonymously report violence would also contribute further to this outcome.

4.2.3 OUTCOME 3: A STRONGER AND MORE COHESIVE SCHOOL AND COMMUNITY LINKED RESPONSE
TO GBV
In line with the Global SRGBV working group’s first minimum standard of school leadership and community engagement,
this project went beyond the confines of the school and school system to establish structures within the community
(STAR circles) linked to those already established structures at school level, such as Mothers’ Groups. These
complementary interventions allowed for harmonisation of messaging from both school and home; “The multipronged interventions were beneficial. … The [school] clubs were a safe space where they can express themselves. When
they go back home the same kind of messages were coming from the STAR circles. Community listening clubs; the same
messaging came to community members who were not part of the structures. The multipronged approaches helped
achieve those key objectives”76.
By working at both community and school level, the project was seen to bridge a gap between the community, in which
traditional leaders and systems of justice prevail, and the school which is viewed as part of the ‘official realm’ with
72

Girls’ club member, Target School, Phalombe
Although, this may be a result in abusers becoming more secretive now that they are aware of possible consequences of being reported.
74 Male Teacher, Target School, Phalombe
75 Girls’ Club member, Target School, Phalombe
76 Daniel Msiska, former RtL Project Manager, CONCERN
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school staff being government employees; “There was a gap in the past, but it’s no longer there. [The project was]
bridging this gap of community and school staff or school management. [This was caused by] 1, involvement of
community structures, capacitating them [they are] able to come up with own issues, [the project] gave them knowledge
and skills, rather than doing for them, and 2. Even a parent can walk freely to the school and ask for progress of child”77.
STAR circles work to respond to issues occurring within the community, while Community Listening Clubs and Open
Days brought parents into the school grounds and made them more able to engage with the school; “At the Open Days
we were inculcating people [in the community] about the dangers of doing such things [violence including early
marriage]. Community members were assisting with cases. [The project] contributed to strong relationship between
community and school”78. An AoC reported on how their role as AoCs also had a parental liaison and counselling aspect;
“[We] work hand in hand with the community. We as AoCs go and give guidance and counselling to those parents”79.
Male members from STAR circles were selected as male champions and underwent an additional training using an
Engaging Men approach adapted from Concern’s Umodzi programme and rooted in formative research exploring male
identities undertaken in Phalombe in August 2017.
Mother Groups act as a link between community structures and the school; “We hold meetings with girls and check
attendance. We go to head teacher’s office and get official letters and [then] go to the village head and say they [girls
who are not attending] have to come back to school”80; “We hold meetings with parents, [we] say those people [girls
who have dropped out due to pregnancy] are entitled to come, they are not mothers, they are learners. Treat them
well”81. “We do investigate which areas (under which chiefs) are not bringing children to school. We bring official letters
from the school. Last year we brought more than 100 learners that were not attending but were supposed to be in
school”. STAR circle members reiterated the importance of this link and the different roles of the STAR circle and the
Mother’s Groups; “The STAR circle goes to the Mothers’ group, we bring the child to the Mothers’ Group and the Mothers’
Group brings the child to the school. The Mothers’ Group is directly connected to school. Only deals with problems at
school. STAR circle deals with community issues”82.
Police in Phalombe demonstrated the success of the project’s community level interventions, stating that they receive
more reports from RtL target TAs than from other TAs; “Many reports we received [are] from target areas… because of
reporting mechanism, most of the villages know how to report, more especially when the project is in [that area]. [It’s] a
Concern that the number [of reports] is increasing, people are now able to report”83. The increase in reporting was also
due to linking community structures to community-level government officials like community policing forums and child
protection workers (CPWs); “Project has assisted people, parents and guardians to be alert on whatever violence is
perpetrated to their child. Because of awareness campaigns, people are aware. A lot of community workers assisting,
even if parent doesn’t want to report to police, CPW come forward to report some cases”84.
The inclusion of the community level aspect of this project also helped with building a sense of ownership over project
activities and thus contributes to sustainability as the project is not seen as an external force happening solely within
the school; “ownership of the project interventions – initial processes were well managed – the communities we were
working with and boys and girls, broadly accepted it as their own project, rather than something that was going to
support”85.
Effectiveness: Outcome 3 Summary

Traffic light Ranking

Summary
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DSWO (male), Phalombe
Male AoC, Target School, Phalombe
79 Male AoC, Target School, Phalombe
80 Mothers’ Group member, Target School, Phalombe
81 Mothers’ Group member, Target School, Phalombe
82 STAR circle member (female), Subiri Village, Phalombe
83 Police Officer (male), Phalombe
84 DSWO (male), Phalombe
85 Daniel Msiska, former RtL project manager, CONCERN
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The establishment of STAR circles was effective in spreading messaging on SRGBV to the wider
community and in providing community level mechanisms for reporting and referral. By working at
both community and school level, the project was seen to bridge a gap between the community, and
the school. Community Listening Clubs and Open Days brought parents into the school grounds and
made them more able to engage with the school. Police reported that STAR circles supported reporting
of SRGBV. The inclusion of the community level aspect of this project also helped with building a sense
of ownership over project activities.

4.2.4 OUTCOME 4: DISTRICT LEVEL STAKEHOLDERS HAVE GREATER CAPACITY AND COMMITMENT TO
PREVENT AND RESPOND TO GBV IN SCHOOLS AND COMMUNITIES
At the district level, the project mainly focussed on strengthening the district TWG and on supporting individual
members of the TWG, such as the police, in order to increase the numbers of cases reaching court and securing
convictions.
The project initiated the revitalisation of Phalombe’s district level GBV TWG. This provided a forum for all actors within
the district’s referral pathway, and other Concerned parties to meet, to follow up on cases and to hold each other
accountable; “TWG, well assisted. All stakeholders are there speed solving problems. If another department is reluctant,
it was speeded. Before RtL, TWG was there but not meeting regular[ly]”86; “This project was bringing us together”87.
The TWG provides a space to share experience and offer each other assistance and advice; “TWG, it has eased
interactions between stakeholders. When one institution is facing challenges, other institutions must come and assist”88;
“Officers from DCDO, Magistrate [etc.] do meet and share what they can do to assist NGOs, planning of activities, they
share”89.
The project helped to build the capacity of Phalombe’s TWG, monitoring progress with a self-assessment tool which
ranked 1.5 (non-functional) to 3.2 out of a target 4. The project helped the TWG to develop workplans which includes
fund-raising activities for the group to continue after the project ends; “[TWG:] They are able to have workplans. Before
they were not even meeting, now meeting regularly, sharing minutes [and they] see the value [of the group]”90.The
project was providing Phalombe police with a monthly fuel allowance to facilitate the follow up of cases in villages, and
outreach meetings. Although this is not a sustainable solution, it supported an increase in investigation of cases and has
likely contributed to the reduced sense of impunity in communities.
Project staff discussed the ways in which the project used the TWG as a forum to openly hold district actors
accountable for following through on their responsibilities to survivors, resulting in more cases reaching court, and an
increase in the number of convictions secured against perpetrators; “This year, 30% more convictions more than year 2
– best practice – linkage between project staff and community. If community reports case to police, if they feel case is
not going well, project staff will document that, and at monthly TWG will raise that. When they meet as TWG, we find
out these cases, where are we. In TWG, magistrate is there, police is there, DHO, DSWO – maybe the police will say
evidence is lacking – ok what can we do. You will find that cases moved more quickly”91.
The project held a vital role in supporting survivors or their families to navigate what continues to be an unsupportive
reporting system; “If a person has experienced violence, sometimes police is reluctant to help. So they don’t want to
refer case to police because of how it is handled”92. As discussed in a later section, this was vital in allowing survivors to
access justice, but may run contrary to the project’s lobger term goals of strengthing the capacity of formal referral
channels as well as limiting the project’s sustainability. Other challenges identified at baseline such as medical
personnel’s reluctance to testify in court remain an issue; “For my case, not a problem, I have been doing it in Zomba
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[testifying in court on cases of sexual violence]. Most of the technicians will shun away if they encounter case of sexual
abuse. Not trained in dealing with sexual issues. [They are] always afraid to give testimony”93.
The project continued to maintain the gains of Concern and TfaC’s previous project in Nsanje by placing a Wolrec staff
member at the district level to support Nsanje’s GBV TWG and assist with pushing cases forward through official referral
channels. The officer in Nsanje reported that the project supported the holding of mobile ‘circuit courts’ in the most
rural areas of the district (e.g. in Fatima on the isolated east bank of the river Shire) to minimising the transport and
logistical barriers that often prevent witnesses from these areas attending court in the Boma94. The project was also
able to support the TWG in advocating for adequate human resources at district level; “In Nsanje, [we] didn’t have a
magistrate in year 2. The TWG was able to write a letter to the DC and copied the Law Commission. We are not sure if
that was what did it, but eventually we had our magistrate. [In the meantime] We were able to use project resources,
to use the magistrate elsewhere to finalise cases”95.

Effectiveness: Outcome 4
Traffic light Ranking

Summary
The project helped to build the capacity of Phalombe’s TWG which provided a forum to openly hold
district actors accountable for following through on their responsibilities to survivors, resulting in more
cases reaching court, and an increase in the number of convictions secured against perpetrators. The
TWG, however, was not successful in pushing for longer term infrastructural improvements to
Phalombe’s GBV response (e.g. refurbished VSU or establishment of a One-Stop centre) due to external
political issues.
The project held a vital role in supporting survivors or their families to navigate what continues to be
an unsupportive reporting system and continued to maintain the gains of Concern and TfaC’s previous
project in Nsanje by placing a Wolrec staff member at the district level to support Nsanje’s GBV TWG
and assist with pushing cases forward through official referral channels.
More work could have been done to improve coordination and knowledge/experience sharing with
organisations working on SRGBV in the district which could have increased the project’s impact beyond
its 30 target schools.

4.2.5 OUTCOME 5: NATIONAL LEVEL STAKEHOLDERS AND POLICY MAKERS INFLUENCE A GREATER
RESPONSE AND MORE EFFECTIVE IMPLEMENTATION OF RELEVANT LAWS AND POLICIES TO
SRGBV CASES AT DISTRICT, COMMUNITY AND SC HOOL LEVEL
In general the project was viewed as more effective at school, community and district level than at national level.
Despite the perception that little had been done at national level, staff members were able to cite multiple ways in
which the project engaged in national level advocacy or awareness raising including through TfaC’s Tisinthe’s radio
programme, through Wolrec’s promotion of multiple commemoration days relating to GBV and children’s rights at
national level, visibility in local and national media, as well as specific project activities such as the engagement of the
Women’s Caucus. However, it was difficult to discern tangible impact made by the project at this level. This is not
surprising as Concern Worldwide’s 2013 report on ‘Promising Practice in School-Related Gender-Based Violence (SRGBV)
Prevention and Response Programming Globally’ found that in general, “efforts [by SRGBV projects] to influence
national policy and legislation to address SRGBV and to ensure effective implementation ha[ve] less success”96 than
school level interventions.
This may have been due to a mismatch in approach to advocacy between the partners which limited the extent to
which impact could be attributed to the project. Concern Malawi is very much an implementing organisation not known
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for high levels of national level or legislative engagement. As such Concern tends to design project to be implemented
in a typical project cycle manner, with workplans developed long in advance and specific targets to deliver in precise
timeframes. Wolrec, however, has more experience of engaging in parliamentary and legislative processes in Malawi,
which tend to take a more reactive and ad hoc approach. If a future partnership between Concern and Wolrec involving
national level advocacy was initiated, it would be beneficial to both parties to take time at project inception to thresh
out a mutual understanding of how national level advocacy will be approached, documented, and attributed.
It can be seen that the project has made positive strides in achieving its objectives at individual, school, community, to
some extent at district level, and not at national level. When asked why the project had not fully achieved its objectives,
stakeholders tended to respond by referring to the short life cycle of the project; “The duration, I would change. It was
like it was just piloting”97; “Not comfortable to say the programme has achieved [all its objectives]… people still don’t
know their rights. It hasn’t yet achieved everything that it is supposed to do”98. Behaviour change and attitudinal change
are recognised as being generational shifts, so given the project’s short life cycle of 3 years, it has been extremely
effective in initiating attitudinal change, raising awareness, and strengthening systems.

Effectiveness: Outcome 5
Traffic light Ranking

Summary
Despite engagement in national level advocacy efforts and awareness raising campaigns, the project
was viewed as more effective at school, community and district level than at national level. The project
could have been more effective at this level if a clear advocacy strategy with agreements around
documentation and attribution had been developed collaboratively with partners from project
inception.

4.3

EFFICIENCY
Was the project efficient in the way it delivered its results?

Efficiency refers to how cost-effective and effectively implemented a project was99. It is a measure of whether resources
were utilised effectively and if the project provided value for money. RtL was perceived both internally, by staff and
partners, and externally, by district-level stakeholders, and community members, as having been efficient.
The decision to open a single office in Phalombe for all three partners was viewed as having maximised efficiency and
improved synergy and coordination between the partners; “One excellent thing, which worked so well, was the design
of having all partners housed in the same office – was a brilliant brilliant idea. As a coordination agency was very easy
to see what each partner is doing, aided the integration so well”100.
The project was implemented in a timely manner, sticking to broader workplans and was kept on track despite
challenges e.g. bloodsucker saga101. There were minor delays in implementation of some activities initially due to
financial processes between partners. This was learned from, and resulted in a decision to devolve procurement budgets
to partners in year 2 to ensure that partner activities could begin on time.
The existence of office in Phalombe, established for RtL, allowed Concern to have a base in Phalombe on which other
programmes such as AMAA, BRAC, ProAct, DEC etc. were built. The project funded a finance and administrative assistant
for the Phalombe officer who was also able to support other programmes. The office and the financial and administrative
systems within the office, supported through RtL, provided a systems base for rapid response interventions when
emergencies (such as flooding) occurred in the district.
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School and community level stakeholders reported that regular monitoring and support was provided by project staff.
This was evident during the evaluation by the positive relationships observed between stakeholders and project and
partner staff; “All staff were friendly, open, transparent. TfaC report everything [that is happening to us]”102.
Regular monitoring was viewed by stakeholders as a way in which project staff maintained motivation among actors;
“Frequent visits, [staff would] follow up to see how we were working. Your facilitator had an interest to make us be in
line, so we were motivated”103 “[RtL] officers would be coming every now and then to talk about the issues, [we] would
feel motivated to talk about these issues”104.
The ways in which project staff managed and implemented the project was viewed very positively by stakeholders; “At
initial stage, we had doubts that the programme would work, but with technical support from staff, it happened. To bring
change in the community, it’s a process. It’s good that Right to Learn staff were well equipped and focussed”105.

Efficiency
Traffic light Ranking

Summary
The project was implemented efficiently. The sharing of an office resulted in savings and greater
coordination. Staff invested significant time and resources in regular monitoring, maintaining
momentum and motivation. Materials that were supplied to stakeholders directly supported the work
required of them. The project was delivered in a timely manner. Workplans were developed and
adhered to despite external contextual challenges.
The project was significantly more resource intensive than projects conducted by other organisations
on SRGBV, however, this project went beyond superficial awareness raising to tackle attitudinal and
behaviour change, thus representing value for money in comparison to cheaper, but less effective
approaches.

4.4

IMPACT

What impacts can be attributed to Right to Learn at individual, household level and community level and what
contribution has the project made to change at district and national level?
Impact refers to the positive and negative changes produced by a development intervention, directly or indirectly,
intended or unintended106. This section will explore the expected and unexpected impacts that can be attributed to the
project at the individual and school level, and at the community and district level.
4.4.1 INDIVIDUAL AND SCHOOL LEVEL IMPACTS
One of the most significant impacts that this project had was on the individual members of girls’ clubs and student
councils. Girls in clubs were reported as being more confident and able to participate in class than girls who were not
in clubs ; “[The project] wanted to build confidence – that if we meet situations, we can say no, [we can] have that
confidence”107; “Girls who are in clubs are not shy, they are able to express themselves. Girls not in clubs, they are less
able to answer”108; “Self expression, self confidence. They can even look at you, previously they would just look down”109
Girls and boys reported increased levels of agency over issues that affect them. For example when experiencing
community pressure to engage in cultural practices around initiation such as kusasa fumbi, girls’ club and student council
members demonstrated autonomy and agency to take control of decisions that affect them by saying, “[I} make a
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decision for myself. I realise this [the cultural practice] cannot help me, I weigh the issue myself”110; “If those messages
are coming from community, I choose to stop being in the company of those people and instead go with those who focus
on school”111; “[I] don’t want to drop out of school, so I take what you get from the club and not what you get from the
community”112
Girls spoke about how their new skills in assertiveness and ability to speak out have freed them; “Now I feel free, have
that freedom. [I am] able to relate to other, talk about issues with my friends. Now the learning environment is better
free to express ourselves”113.
In terms of unintended impacts, some thought should be given to the ways in which messaging given in clubs is
interpreted by AoCs and learners, as some of the stakeholders interviewed implied that the messaging in the clubs
places the responsibility to avoid pregnancy on girls themselves; “I have a few friends who dropped out and got
pregnant along the way. They did not adhere to the girls’ club”114; “Still some issues that need to be addressed. Issues to
do with sexual relationships. [We] have done our part to showcase how bad it is but there are still some who are into
this”115; “We have observed behaviour change in moral behaviours. Especially to do sexual relations. [We have] been told
how bad it is at their age to do that”116.This is problematic when the baseline report indicated that girls’ themselves
have little control over their reproductive and sexual choices, as much of girls’ sexual activity is a result of force (in the
form of explicit violence) or coercion (through harmful cultural practices, peer pressure, or pressure from parents to
exchange sex for food/money). An AoC also indicated that there may be more work required to change the attitudes of
AOCs towards the necessity of girls and boys receiving comprehensive sexuality education, when she commented that
she was “Worried about the content [of girls’ club sessions]. [It] go[es] detail by detail about what is supposed to be done
[when having sex]. I would [have] preferred if it was to be done in a different way”117. More time could be spent
debunking the misconception that greater knowledge of sex results in earlier sexual activity when the opposite is the
case.
School committee members discussed a change in the culture of silence around issues of sexuality and sexual abuse,
discussing the ways in which people can now speak more openly when they experience sexual harassment or abuse,
resulting in teachers being aware that they are more likely to be reported if they try to abuse their students; “People
don’t normally talk about these things, but they were able to discuss”118; “Back in the day, girls were subjected to sexual
advances by teachers or learners, but now it’s in the open… there is a change in how to tackle to issue, learners know
where to go… Even the teachers now, now they are aware that the girls are aware of their rights and they will talk about
it”119.
Stakeholders spoke of how the project, in particular, the training on positive discipline raised teachers’ awareness of
what violence is, and urged them to consider a child’s dignity and rights when working with them; “Violence, now
teachers are aware. Back then, they would do something without knowing it’s violence like corporal punishment”120;
“When a teacher is undergoing teacher training [they learn that education] should be learner-centred. But once you go
to the school, you forget that, But it [the project] was causing the teacher to recall that [which] was in their manual, [that
they should] take the learner as a person”121. This mirrors the findings of a review of Raising Voices “Good Schools
Toolkit”, which found that “when teachers have an alternative to using violence, and support from their entire school,
they are likely to form more empathic relationships with students”122. Teachers themselves reported a greater
awareness of what constitutes violence, but indicated that they require more support to internalise the tenets of positive
discipline.
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Impact: Individual and School Level
Traffic light Ranking

Summary
The project resulted in more cases of violence being report to school, community and district
authorities. It resulted in girls and boys attending more frequently, participating more in class and
performing better in exams. changes in the culture of silence around issues of sexuality and sexual
abuse. It raised teachers’ awareness of what violence is, and resulted teachers and community
members seeing credible deterrents to perpetrating GBV and a reduction in impunity. Girls and boys
feel safer in school, are more confident, able to participate in class and reported increased levels of
agency.

4.4.2 COMMUNITY AND DISTRICT LEVEL IMPACTS
Community members who were engaged as STAR circle or school committee members discussed how the project had
positively influenced their own behaviour; “I’m a changed person. Back in the day, used to eb doing things that I didn’t
know was abuse (mimes touching a girl on the chest when greeting her), but now I’m a changed man”123; “Back in the
day, I would beat the children. I believed in doing that. But now I can talk to the child and explain and they will listen”124;
“Personally, I am changed. Me, I cannot victimise a woman or children. My wife is a Mothers’ Group member, so we are
all models in the community”125; “Project managed to raise awareness. Back then, sending children to Mozambique [to
work on farms] was normal. Now we are aware that this is not the way. Issues of rape and defilement would be done at
community level. Now they know that this is violence”126. “As they [committee members] were tasked with sensitising
their community on issues of SRGBV, their own behaviour changed accordingly; The messages they give to other people,
they are also personalising it in their homes”127.
The number of cases reaching court has increased over the life of the project, as has the proportion of these that result
in a conviction; In the first 6 months of 2019, 13 cases involving violence against children were heard in court, 6 of which
resulted in a conviction128.
The projects efforts to direct cases through referral channels, and support communities and district actors to push for
cases to reach court led to the existence of credible deterrents for perpetrating GBV; “The coming of this project and
this committee has made people to be afraid, cautious of their actions, because they know people are watching. There
are eyes for the organisations [in the community]”129; “[The project was] complemented by these Wolrec structures. [The
STAR circles] were like hunting dogs for those perpetrating GBV. Perpetrators had no place to hide”130.
In discussions with STAR circles, the ways in which community, school and district structures supported by the project
each play a role in the referral process and the ways that they support each other were evident in discussion of a specific
case of severe violence, “Lots of changes [due to the project], people are being cautious with actions especially with
defilement and rape. [its] not as rampant as before. Somebody got a conviction from us. The case came from a STAR
circle nearby. They brought the issue to me (2 facilitators from the other STAR circle), took the issue to the police. Took
girl to the hospital and brought evidence and went to court and a conviction happened. What happened to the girl? She
got pregnant in the process. [She has] given birth and has a child. Mothers’ Group is trying to convince her to go back to
school. She is undergoing counselling (from the psychosocial counsellors trained by WOLREC) How is she coping? She is
feeding baby, taking care of baby.”131
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The training and support of STAR circles in community activism also resulted in some positive unintended consequences
beyond their work on GBV, with STAR circles lobbying other actors such as Area Development Committees (ADCs) or
even their MPs for improved infrastructure in their communities; “STAR circles have achieved more than what was
intended. STAR circle was able to advocate for the construction of a bridge, to make sure learners can more easily access
school. Another e.g. a borehole was drilled, using ADCs, and MPs to have a borehole drilled. [The STAR circle was] able
to link that to school outcomes”132.
At district level, the project was a great support to TWG, ensuring that meetings happened regularly and building their
capacity to plan and hold each other accountable. Longer term impacts such as the development of a one-stop centre,
or the refurbishment of the district VSU shelter were hampered however due to external factors such as delays in the
building of a district hospital (in which a one-stop centre would be located).
Through its interventions with district level actors, the project attempted to address what is known as the ‘missing
middle’ whose perspectives and involvement are largely ignored in SRGBV literature. Despite research early in the
project133 which identified the attitudes and gendered beliefs (particularly around victim blaming) as problematic, the
project did not provide opportunities for district actors to critically reflect on the ‘values, norms, professional cultures
and institutions’134 they represent.
District level actors clearly valued the support they received by the project, as demonstrated in year 2, when it was
announced at a DEC meeting that Phalombe Police had voted the project number 1 in the district in helping with SRGBV
issues135.

Impact: Community and District level
Traffic light Ranking

Summary
Communities are now more aware of children’s rights and are more supportive of them attending
school. Schools in Phalombe ranked number one in the country in terms of numbers selected for
secondary school, with many of the highest performing school being RtL schools.
At the district level the project built the capacity of Phalombe’s TWG which provided a forum to openly
hold district actors accountable for following through on their responsibilities to survivors, resulting in
more cases reaching court, and an increase in the number of convictions secured against perpetrators.
At the national level, the project had minimal impact.
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134 Parkes, J., Heslop, J., Johnson Ross, F., Westervelt, R. & Unterhalter, E. (2016) “A Rigorous Review of Global Research Evidence on Policy and Practice on School
related Gender based Violence” UCL IoE for UNICEF/GPE/UNGEI/Learning for Peace.
135 Interview with Khozapi Mtonga, M&E Officer, CONCERN, 9th July 2019.
133

P a g e | 25

4.5

SUSTAINABILITY
To what extent are project impacts likely to be sustained without further intervention?

Sustainability refers to the extent to which the benefits of an activity are likely to continue after donor funding has been
withdrawn136. This section explores the level to which project activities and impacts are likely to continue after the
phasing out of RtL at school, community, and district level.
There were mixed reports from stakeholders as to how sustainable the project impacts and activities were.
Stakeholders indicated a strong desire to continue with many of the activities. At the school level, Head teachers,
Teachers including AoCs, School Committee members, and learners all reported that they will continue to run and attend
school clubs; “Girls’ Clubs will still be meeting, without the incentives [snacks, t-shirts etc]… [We will] still keep on with
the mentorship and empowerment. [We will] stay in school [and] help others to stay in school”137; “People have promised
that they will continue where the project has stopped. Mothers’ Groups are doing gardens [as an income generating
activity] to help victimised children”138; “Girls’ Club: We will sustain. Human resource is there, skills are there. Whatever
we don’t need money for, we will do”139; “The manual is still with us. We are going to include other participants. All
activities that require resources. We will just select [what] we can”140. The fun aspects of TfaC’s methodology was cited
by learners as a reason to continue; “The theatre, the role plays and the singing [are favourite parts of the project]. We
will still do it without snacks”141.
Along with the desire to continue, stakeholders indicated an understanding that they will need to adapt their
approaches and likely scale down interventions if they are to continue without the support of the project; “There is
that element of safety but with phasing out, they might go back. Those who are coming in, they wont find the project”142;
“Learners know where they can report. Community knows what they should do to support. Clubs in schools, sure they
will continue. Those activities which need financial resources. It’s up to us now to encourage the school stakeholders to
make use of money for school improvement, make use of that amount to support activities”143; “Some things will be
proceeding. Proceed with the Literacy Club because it has great impact among learners. [But] listening club, girls’ club,
student council, need some funds for us to manage effectively”144. “It [project impacts] will continue, [we had] some
sustainability meetings. I believe we have been empowered, trained on how to sustain this. But with funding [ending],
some activities can be lagging”145
There were some suggestions made as to how school-level activities could continue, such as by linking structures
established by the project to government offices at district level; “[There was a ] suggestion that they might not run all
clubs, but can run as Youth Clubs and connect to the Dept of Youth146. [They] can register these clubs as Youth Clubs and
will have supervision from the Youth Dept”147.
At the community level, STAR circle members reported feeling confident that they will be able to continue supporting
survivors of GBV, and that they have begun some income generation activities that will allow them to continue their
activities; “Now we are learning how to link. We are self-sustaining. We raise livestock [to generate funds for the group]
but would wish to do it on a higher level. Only doing chickens, would prefer to do goats”148; “The STAR circles have grown
wings. Previously they were complaining ‘we need loans’ but now they have initiated their own funding activities”149.
However, it was acknowledged by project staff that visits from project staff provided a vital support and motivation to
STAR circles, and that without this, they may lose momentum; “Volunteers who work on circles challenge to continue
- motivation was the way they were interacting with the project. The project was part of the reporting line, No-one will
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be there to appreciate their work”150; “[We] meet [STAR circles] once a quarter to review progress. With intensive
monitoring, if you don’t monitor, [the group] can easily die and weaken”151. STAR circle members made a request to be
linked to another organisation working in the sector to act as a support when navigating district level reporting and
referral systems; “We will continue with the mentorship, guidance and sensitisations. But would wish if there was an
external party to help us”152.
At the district level, the project had a very positive influence in revitalising and strengthening the district GBV TWG,
and played a vital role in holding district actors to account; “Most of the time they [Concern] are the ones who initiate
that TWG should take place. The ones who shake us. If they find girls who have been abused, they call me, and I make
some examination of them. Some other departments, they don’t coordinate. We are going to miss [Concern]”153.
District level stakeholders reported that they will work to maintain the gains made through RtL to the TWG; “[TWG]
will still be meeting, can meet without any financial support”154; “When we were meeting [as GBV TWG} we were relying
on Concern for refreshments. Since all sectors are in the district, we hope it will be sustainable”155; “[TWG] will continue,
[there was a] mention from RtL that we will be phasing out, quarterly meeting, a schedule [will be developed] that
different sectors will share resources. [Just] the hiring of the hall, refreshments can do without”156; “I don’t think much
will change [when the project ends]. The establishment of the TWG involved a lot of stakeholders, when Concern goes,
the other stakeholders won’t just sit back and relax”157.
The RtL office played a vital role in channelling cases from communities to the district level. STAR circle members
would come to the office to report cases, and then project staff would support those community members to report
such cases to the police. Although this ‘hand holding’ role was vital in ensuring that cases were reported, and in securing
convictions, thus reducing the sense of impunity felt in communities, it means that the phasing out of the project may
leave a gap in the referral pathways used by communities. Project staff and district stakeholders discussed the ways in
which the connections to district level referral channels could have been strengthened earlier in the project life cycle;
“[the project needs to] improve more in working with their partners. Offices which deal with communities; health, police,
DSWO, DEM, have to work hand in hand. People were not coming to police and report. People were coming straight to
Concern”158; “What ought to have been done better – which I would have loved – [was] more integration with
government partners, especially in the last year where we talk of sustainability. Unlike Nsanje where we worked at district
level, in Phalombe, we are more at community level. In Phalombe, we integrated into district more as ad hoc. For example
psychosocial counsellors; they are connected to CPW and DSWO, but they were reporting more to us, than to DSWO. The
DSWO may not have the capacity to process report as the partner does. But if we had started earlier, it would have been
better”159. There are however indications that community members are now taking cases directly to the police without
support from RtL160.
Many stakeholders spoke of how their mindset has been changed by the project, changes which will continue after the
project phases out. Some of the most inspiring response came from learners, who have become activists as a result of
the project; “I will continue to fight for others. If I witness something, I will still go and report whether the project is here
or not”161; “Now I’m more like an advocate towards staying in school and not getting pregnant. Now I can talk to others
and make that difference”162.
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Alec Kafasalire, Phalombe Programme Manager, Concern
Glasten Kanjara, RtL Project Coordinator, Wolrec
152 Male STAR circle member, Phalombe
153 District level stakeholder (male), Health Sector, Phalombe
154 CAVWOC staff member (female)
155 District level stakeholder, Health sector, Phalombe
156 DSWO (male), Phalombe
157 Court Clerk (male), Phalombe
158 Police Officer (male), Phalombe
159 Daniel Msiska, former RtL project manager
160 During an interview with a Phalombe Police Officer for this evaluation, it was reported that a STAR circle member had reported a case directly to Phalombe VSU
that morning.
161 Girls’ Club member, Target School, Phalombe
162 Girls’ Club member, Target School, Phalombe
151

P a g e | 27

Sustainability
Traffic light Ranking

Summary
Mixed reports from stakeholders as to how sustainable the project impacts and activities were.
Stakeholders will need to adapt their approaches and likely scale down interventions.
A lack of incentives was cited as a factor affecting sustainability, less so for learners in clubs, for whom
the methodology itself was motivation, but for AoCs who were receiving stipends, or committee
members who received allowances for training. Visits from project staff provided a vital support and
motivation to project actors, and that without this, they may lose momentum.
These findings indicate that while many of the positive impacts of the project; girls’ increased
confidence, the change in attitudes among learners, teachers and community members will remain,
many of the specific activities will halt, or may slowly diminish after the project phases out.

4.6

LESSONS LEARNED

What key lessons can be learned from beneficiaries and stakeholders of the project at community and district level?
There are a number of key lessons that can be learned from this evaluation that can be applied to future project planning
and implementation. These include;
4.6.1 STRONG REPLICABLE PROJECT DESIGN
RtL’s design and approach is extremely replicable. The evolution of design from the 2012-2015 “Ending SRGBV in
Malawi” project has built on the weaknesses of that project design to create a holistic and rounded model covering all
levels of the socio-ecological model, and drawing on the expertise of national partner organisations. Intensive efforts in
a small number of schools/communities meant that each target school and STAR circle developed relationships with
project staff and were able to seek support when required. The relatively small number of target schools/communities
allowed for frequent monitoring and support visits and is likely to have contributed to the positive impacts experienced.
Although resource intensive, given the positive impacts in target schools, the approach provided value for money.
District level stakeholders cited the small target area as something they would like to change in the project. However,
expansion to a larger target size without a commensurate expansion in budget would likely dilute impacts.
4.6.2 PARTNERSHIP OR CONSORTIUM?
The project partnership of CWW, TfaC, and Wolrec leveraged the expertise and strengths of all partners, with good
balance of SRGBV prevention (TfaC school level work) and response (WOLREC community level work), overseen by good
systems (CWW). There was confusion within the project and the organisations as to whether the partners comprised a
partnership or a consortium, with some conflict between project identity and partner identity; “At community level,
branded themselves just WOLREC. At school, just TfaC. If project itself can have a bigger view than just the
organisations”163. The development of the integration framework aimed to harmonise this, but a clearer agreement
from project onset as to how the partners should interact and relate to each other may have minimised some of the
misunderstandings and grievances around differences in conditions etc. between the organisations. It may also allow
for greater coordination and linkages between community level and school level interventions if community and school
actors saw all interventions under a single RtL identity rather than the work of different but connected organisations.
Concern conducted a review of their organisational partnership approach during the project. In future projects, clarifying
the ways in which partner organisations will interact, on both programmatic and systemic (financial, procurement etc.)
issues, from project onset may also provide opportunities for deeper discussions relating to expectations for reporting
and compliance, which may support stronger and more collaborative capacity building of local partners.
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Joseph Kadzakumanja, Finance and Admin Officer, CWW.
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4.6.3 FLEXIBLE AND ADAPTIBLE APPROACH
The project systems benefitted from a flexible approach with systems altered throughout the life cycle of the project to
maximise efficiency e.g. originally fuel budgets were allocated to each partner, after some time, the fuel budget was
centralised as this allowed for the CWW Phalombe finance and admin officer to monitor fuel consumption on a more
regular basis164.
This learning and improving approach extended to the programme design with the development of the Integration
Matrix in year 2 which clarified roles and relationships of each of the groups and structures that the project interacted
with. This aimed to avoid duplication of roles between structures and to ensure that referral systems were clear and
streamlined; “What we did well in year 2, was the integration of partner activities. At the beginning there was more like
competition between the partners. Each would like to be seen as doing more, rather than complementing. So we worked
on developing an integration matrix. As project we understood, but at ground level it was a challenge, which we improved
in year 2 and 3. At first, [the community saw the orgs as separate] this was WOLREC, this is TfAC, this is CWW, rather
than this is RtL. The aspects of integration at the beginning needed something”165 In future projects, spending time with
members of each structure/stakeholder at project inception to develop a clear integration matrix would ensure that all
stakeholders know their roles and those of others from the very beginning.
4.6.4 ADDRESSED STAFF MEMBERS’ OWN GENDERED ATTITUDES AND BELIEFS
The project invested significant time and resources in training staff members providing them with opportunities to
explore their own gendered attitudes, beliefs and practices. All TfaC staff members underwent a three week training in
TfaC’s methodology focussing on their own knowledge and attitudes, on facilitation techniques, and on inter-personal
communication prior to delivering the training to AoCs. All project staff took part in a broader Concern staff gender
training in October 2017 as well as training from South African organisation specialising on engaging men, Sonke Gender
Justice, in February 2018. This investment was very positive as, in KIIs, all project and partner staff espoused gender
positive beliefs. This is a first step in ensuring that the intended messages reach beneficiaries, as gender messaging is
filtered through staff members’ own gendered beliefs and attitudes. The provision of intensive gender training for staff
responded to a recommendation from a piece of formative research used to inform the development of the Father’s
Group training materials166 in August 2017, as well as a recommendation from the Concern global education advisor in
May 2017.
4.6.5 APPROACH TO ADVOCACY
As mentioned under efficiency, there appears to have been a mismatch in approaches to advocacy between CWW and
Wolrec. Future partnerships should clarify the approach to advocacy, how it will be documented and impacts attributed
at project onset. This will ensure that advocacy efforts made by all partners are recognised by the project and work
towards more strategic advocacy goals.
4.6.6 A FOUNDATION FOR OTHER INTERVENTIONS
Phalombe was selected as a target district at project inception stage due to its poor gender and education indicators
and high levels of vulnerability. This thorough targeting meant that the project was being implemented in an area that
frequently required rapid emergency response due to floods, rock-falls etc. The establishment of an office in Phalombe
for RtL, provided Concern with an operational base to launch emergency response programming at short notice.
4.6.7 COMPLEMENTARITY OF VSL
The addition of VSL interventions in RtL target communities was also very positive as VSL activities complemented the
efforts promote education in communities, as community members were able to increase family income and invest
more in their children’s education; “VSL that we do helps us to operate freely on a household level. Get money from there
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Interview with Joseph Kadzakumanja, Finance and Administration Officer, CWW, on 9th July 2019.
Daniel Msiska, former RtL Project Manager, CWW
166 Molloy, E. (2017) “Formative research to inform Concern Worldwide Malawi’s approach to Engaging Men for Gender Equality” Concern Worldwide Malawi.
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for school uniforms”167; “VSL component [caused] great changes. More women[are] involved. Women are able to take
care of their daughters”168.

5

CONCLUSIONS AND RECOMMENDATIONS

5.1

CONCLUSIONS

The project’s design was seen to be relevant to its goal and outcomes, and appropriate to the needs and experiences of
the target population as it conformed to international best practices, rooted in the lessons learned from previous
projects, and had a multi-level approach following the socio-ecological model.
Overall, the project was ranked as being effective in meeting its intended objectives. It was effective in meeting
outcomes 1 and 3, partially effective in meeting outcome 2 and 4, and was not effective in meeting outcome 5.
At the individual level, RtL encouraged better attendance, improved girls’ confidence to participate actively in class, and
contributed to improved performance in exams.
At the school level, the project raised children’s awareness of how to report violence, increased teachers’ awareness of
violence, reduced the impunity that abusive teachers experienced before the project, and supported girls to attend
school during menstruation. However, more work is required to support teachers to internalise and utilise positive
discipline practices.
At the community level, the establishment of STAR circles was effective in spreading messaging on SRGBV to the wider
community and in providing community level mechanisms for reporting and referral. The support to Phalombe’s and
Nsanje’s TWGs provided a forum to openly hold district actors accountable for following through on their responsibilities
to survivors, resulting in more cases reaching court, and an increase in the number of convictions secured against
perpetrators. Despite engagement in national level advocacy efforts and awareness raising campaigns, the project did
not have much influence on national level policy makers.
The sharing of an office, development and adherence to workplans despite challenges, and strong monitoring systems
indicate that the project was efficiently implemented, and given its positive results and impacts, provided value for
money.
The project had very significant impacts in the lives of learners (particularly those who were members of clubs) as well
as within schools and communities. It resulted in more cases of violence being report to school, community and district
authorities, and in girls and boys attending school more frequently, feeling more confident, participating more in class
and performing better in exams. It contributed to changes in the culture of silence around issues of sexuality and sexual
abuse. It raised teachers’ awareness of what violence is, and resulted teachers and community members seeing credible
deterrents to perpetrating GBV.
Communities are now more aware of children’s rights and are more supportive of them attending school. Schools in
Phalombe ranked number one in the country in terms of numbers selected for secondary school, with many of the
highest performing school being RtL schools.
In terms of sustainability, while many of the positive impacts of the project; girls’ increased confidence, the change in
attitudes among learners, teachers and community members will remain, many of the specific activities will halt, or may
slowly diminish after the project phases out.
There are a number of key lessons that can be learned from this project relating to the project’s strong replicable design,
the manner in which partner organisations are engaged as sub-grantees or consortia partners, the flexible and adaptable
approach that the project took, the investment the project made in tackling staff members’ own gendered attitudes at
project onset, the need to clarify expectations and approaches to advocacy at project onset, the complementarity of
VSL to community activities, and the way in which the targeting and establishment of project infrastructure in a
vulnerable district provided Concern with a foundation for rapid emergency response.
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STAR circle member (female), Subiri Village, Phalombe.
Glasten Kanjara, RtL Project Coordinator, Wolrec
P a g e | 30

5.2

RECOMMENDATIONS

5.2.1 REPLICATE THE INTERACTIVE THEATRE APPROACH USED BY TFAC IN SCHOOL CLUBS, BUT REVIEW
THE WAY IN WHICH MESSAGES ARE INTERPRETED BY AOCS AND LEARNERS
Discussions with learners and AoCs, and confidence levels in the end-line survey, indicated that the TfaC methodology
used in school clubs was extremely effective in promoting attitudinal and behaviour change. There were, however,
some aspects of the messaging that should be reviewed if the project was to be replicated. These include the need to
avoid conflating abstinence with ‘moral behaviour’ in a context where many learners do not have control or agency over
their own sexuality and sexual activity, as this may result in perpetuating stigma against children who are forced or
coerced into sexual activity.
This also links to a need to explore the idea of consent more deeply, emphasising the way in which power imbalances
can lead to exploitation. This engagement with a more nuanced understanding of consent is required to ensure that
children and adults understand that even if a child does not actively resist sexual advances made by an adult, or are
even perceived by others as ‘agreeing’ to it, that the adult is exploiting that child, it is an abuse, and that the child is not
at fault.
The clarification of messages within school’s clubs should be matched with an exploration of these issues with the school
community as a whole, and key adults in learners’ lives such as teachers, parents, community leaders, and district level
stakeholders to ensure that all players are ‘singing from the same hymn sheet’.
5.2.2 MORE INTENSIVE BEHAVIOUR CHANGE WORK WITH TEACHERS REQUIRED
This project brought AoCs (2 teachers in each school) through an intensive three stage process on attitude and behaviour
change using TfaC’s methodology at project onset. However, the project’s engagement with the remaining staff
members in target schools was much more superficial. Teachers attended a training on positive discipline and received
messaging through Open Days. Many teachers were also involved in an ad hoc manner if they chose to attend some
club sessions169. However, in FGDs, teachers (who were not AoCs) showed a poor understanding of what positive
discipline is, and tended to refrain from corporal punishment, more out of fear of consequences rather than a respect
for children’s dignity. Future projects should consider how teachers can be engaged in a more intensive manner to
promote deeper attitudinal and behaviour change.
5.2.3 FURTHER WORK REQUIRED TO ADDRESS ATTITUDES AND CAPACITY OF DISTRICT ACTORS
The project made great strides on improving referral pathways at district level through its work with Phalombe and
Nsanje GBV TWGs. However, gaps in the referral pathway identified at baseline still exist. These include medical
personnel’s reluctance to testify in court in cases relating to GBV. Further training to support medical personnel to
practice writing reports acceptable in court, as well as including roleplays where facilitators can model and support the
process of giving evidence in court may reduce medical staff’s fear of attending court. Specific attitudinal and behaviour
change trainings, possible adapting some of the TfaC activities used to train AoCs would also be beneficial for district
actors to provide them with opportunities to interrogate their own gendered beliefs and the ways in which these
influence their work and interactions with survivors.
5.2.4 IMPROVE COORDINATION WITH OTHER SRGBV ACTORS TO INCREASE IMPACT
The project worked well in coordinating with district government actors within the GBV TWG in both Phalombe and
Nsanje. In terms of coordination with other actors working on similar issues in other parts of Phalombe district (e.g.
CAVWOC a grantee of Oxfam implementing Comic Relief funded girls’ education programming), attempts to link and
learn from each other were made, but were ad hoc rather than systematic170. Staff from other Concern projects e.g.
AMAA were invited to observe and learn from some of the activities e.g. TfaC’s work on interactive theatre in schools,
which provided opportunities to deepen RtL’s impact through influencing other programmes. A more strategic and
169
170

As a number of teachers reported in FGDs.
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sustained approach to knowledge and experiencing sharing with other projects and partners working in the district on
similar issues could have spread the project’s positive influence beyond its 30 target schools. As Phalombe’s
Coordinating PEA suggested; “In Phalombe, all organisations who are working on the same issue, should meet and share
ideas”171.
5.2.5 LEVERAGE CONCERN’S GLOBAL REPUTATION IN SRGBV FOR ADVOCACY
Concern has a strong reputation in SRGBV best practice at the global level as a member of the global SRGBV working
group, and contributed to the development of best practice guides and the global Minimum Standards on SRGBV. This
global reputation could have been leveraged upon at the national level, possibly through providing forums for
government and civil society partners’ who work on SRGBV to share experiences of implementing SRGBV programming
and to explore the ways in which SRGBV programming implemented across Malawi reflect the global SRGBV Minimum
Standards.
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6
6.1

ANNEXES
ANNEX A: RIGHT TO LEARN EVALUATION MATRIX

DAC Criteria

Evaluation
Question

Sub Questions

Relevance

Was the project’s
theory of change
or
results
framework
relevant given RTL
objectives
and
target groups?

To what extent did the objectives
of the programme respond to the
issues faced in schools in
Phalombe?

The objectives followed the socio-ecological model targeting the spheres which influence
the education of girls’ and boys’ education in Phalombe; the individual, the school, the
community and the district. The project addressed an issue which the baseline showed to
be a very negative influence on the dignity, wellbeing and rights of children in Phalombe.

Were the activities and outputs of
the programme consistent with
the overall goal of the
programme and the attainment
of its objectives?

Yes, the activities at each level were consistent with the overall goal. TfaC’s interactive
theatre approach improved learners’ knowledge and attitudes to GVH and SRH. The
additional of literacy clubs expanded the project’s impact on learning outcomes. The STAR
circle approach in communities was strengthened by additional trainings of paralegals,
psychosocial counsellors and male champions.

Were the activities and outputs of
the programme consistent with
the intended impacts and
effects?

Yes, the activities and outputs were consistent with the intended impacts. Increased
confidence and assertiveness coupled with SRH knowledge makes children more able to
avoid or resist coerced sex, and report experiences of harassment or abuse. The
strengthening and training of school and community structures improved awareness and
reporting of violence, while at the district level, strengthening of the TWG increased the
rate of conviction and reduced impunity.

To what extent were
objectives achieved?

the

The project was very effective in achieving its objectives at individual, school, and
community level, was quite effective at district level, and was not effective at national level.

What were the major factors
influencing the achievement or
non-achievement
of
the
objectives?

Some of the factors that influenced the achievement of its objectives were the strong
partnership between CONCERN, TfaC, and Wolrec which leveraged the strengths and
experience of each partner; the well-designed approach which worked at multiple levels.
At the district level, the project was successful in supporting the TWG to score 3.2 out of a
target 4 in a recent capacity assessment, but was hampered in achieving longer term
infrastructural goals by external factors. At the national level a lack of strategic approach to
advocacy resulted in efforts bearing little fruit.

Effectiveness

Was the project
efficient
and
effective in the
way it delivered its
results? In respect
to effectiveness,
how
have
interventions
impacted on the
different
target

Traffic Light
rating*

n/a

Evidence (Explanation of reasoning behind rating)

Efficiency

Impact

Sustainability

groups
and
stakeholders?

What impacts can
be attributed to
RTL at individual,
household level
and community
level and what
contribution has
the project made
to
change
at
district
and
national level?

To what extent are
project
impacts
likely
to
be
sustained without
further
intervention?

Were activities cost-efficient?

Project demonstrated value for money. The sharing of an office resulted in savings and
greater coordination. Staff invested significant time and resources in regular monitoring,
maintaining momentum and motivation. Materials that were supplied to stakeholders
directly supported the work required of them e.g. bicycles to STAR circle facilitators for case
follow up, and phones to AoCs to allow for coordination and data collection.

Were objectives achieved on
time?

The project was delivered in a timely manner. Workplans were developed and adhered to
despite external contextual challenges.

Was the programme or project
implemented in the most
efficient way compared to
alternatives?

The project was significantly more resource intensive than projects conducted by other
organisations on SRGBV, however, this project went beyond superficial awareness raising
to tackle attitudinal and behaviour change, thus representing value for money in
comparison to cheaper, but less effective approaches.

What has happened as a result of
the project?

The project resulted in more cases of violence being report to school, community and
district authorities. It resulted in girls and boys attending more frequently, participating
more in class and performing better in exams. changes in the culture of silence around
issues of sexuality and sexual abuse. It raised teachers’ awareness of what violence is, and
resulted teachers and community members seeing credible deterrents to perpetrating GBV
and a reduction in impunity.

What real difference has the
activity
made
to
the
beneficiaries?

Girls and boys feel safer in school, are more confident, able to participate in class and
reported increased levels of agency. Communities are now more aware of children’s rights
and are more supportive of them attending school. Schools in Phalombe ranked number
one in the country in terms of numbers selected for secondary school, with many of the
highest performing school being RtL schools.

How many people have been
affected? Did the project meet its
target?

Targets were generally met, with some minor shortfalls in attendance at clubs e.g. few outof-school girls identified to attend clubs and low motivation among community members to
attend community listening clubs.

To what extent is it likely that the
benefits of the project will
continue after funding ceases?

Mixed reports from stakeholders as to how sustainable the project impacts and activities
were. Stakeholders will need to adapt their approaches and likely scale down interventions.

What are the major factors which
have or will influence the
sustainability of the project?

A lack of incentives was cited as a factor affecting sustainability. This was less an issue for
learners in clubs, for whom the methodology itself was motivation, but more so for AoCs
who were receiving stipends, or committee members who received allowances for training.
Visits from project staff provided a vital support and motivation to project actors, and that
without this, they may lose momentum.

n/a
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Lessons
learned (not a
DAC criterion)

What key lessons
can be learned
from beneficiaries
and stakeholders
of the project at
community and
district level?

What was done in this project
that should be replicated?

What should be changed about
this project’s design when
planning future programmes?
What should be changed about
this project’s implementation
when
planning
future
programmes?

n/a

n/a

n/a

The design was comprehensive, appropriate, relevant, and aligned with best practice. The
multi-level approach, the community aspect and the legal support from Wolrec, the use of
TfaC’s behaviour change methodology and the addition of literacy clubs should all be
replicated. CONCERN, TfaC, and Wolrec’s partnership was strong, and with minor changes
these orgs could partner on future projects. The linking of project structures to VSL was also
positive. The project’s flexible and adaptable approach to management systems maximised
efficiency and maintained positive partner relations.
Future projects should provide opportunities for partners to collaboratively plan and design
a more strategic approach to advocacy that allows for accurate documentation and
appropriate attribution.
Clarifying the ways in which partner organisations will interact, on both programmatic and
systemic (financial, procurement etc.) issues, from project onset may better manage
expectations for reporting and compliance, which may support more collaborative capacity
building of local partners.
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6.2

ANNEX B: TRAFFIC LIGHT RATING SYSTEM

The four-point rating system was applied to the relevant criteria, as follows:
Rating
Symbol

Rating Description

•

Green – There is strong evidence demonstrating that the project rated
well against the criteria. Limited improvements were required to
strengthen the project’s implementation and/or evidencing.

•

Green-Amber – There is evidence demonstrating that the project
rated relatively well against the criteria. Some improvements were
required to strengthen the project’s implementation and/or evidencing.

•

Amber-Red – There is limited evidence that the project met the criteria.
Significant improvements were required to strengthen the project’s
implementation and/or evidencing.

•

Red – There is no/extremely weak evidence that the project met the
criteria. Immediate and major changes were required to strengthen
the project’s implementation and/or evidencing.

6.3

ANNEX C: RESEARCH INSTRUMENTS

6.3.1 ANNEX C1: FGD GUIDE FOR LEARNERS

Materials required: Flipchart paper, Blue/Black markers, Green markers, Red markers
Hello, my name is ___________. The Right to Learn project is coming to an end and Concern
Worldwide was to hear whether it was a good project. We will ask you some questions and
want you to feel comfortable to answer honestly. All your answers will be confidential. We will
not give names of individuals. Participation in the discussion is completely voluntary and you
do not have to answer any questions that you do not want to answer. If you feel uncomfortable
and want to stop at any point, please tell me and we will stop immediately.
Are you willing to take part?
On this piece of paper, I want you to draw the school l (using BLACK/BLUE marker). Draw it
how it was before the project started. Draw the buildings, and the school yard, draw the
children and the teachers. What else should be included? The principal’s office? The toilets?
Etc.
Now that you have drawn the school the way it was, please take the red markers and draw
any changes that happened in the school. Some of the changes will be things you can see, and
some might be things that you can’t see. If it is something that you can’t see, like a change in
how someone acts, you can just draw the person in GREEN, to show that they have changed,
or you can put a circle/box around them to show that they have changed. Is there a school club
in the school? Do the teachers/learners act differently?
Is there anything that you think is still missing in the school that you would like to see change?
Please draw that in RED marker, to show that it’s not here yet, but you would like to see it. It
might be something that you can see, or it might be something like a change in how people
act that you can’t easily see.

Relevance
1. What was the RtL project trying to do?
2. Do you think that this is an important thing to work on? Why/Why not?
3. Do you think that the things that the project did, like having school clubs, and having AoCs,
was the right was to try to solve the problem (discussed above)?
Effectiveness
4. The project wanted to make schools safer, and make children less likely to drop out of
school, and to reduce the violence that children were experiencing, Do you think it has
managed to do this?
5. Why do you think it did/didn’t manage to do this?
Efficiency
6. Did meetings of clubs ever get cancelled?
7. Did you ever wonder if the project was happening or if it had already stopped?
8. Do you think that the time and effort that was put into running clubs etc. could have been
used another way?

Impact
9.
10.
11.
12.
13.
14.

What happening in this school as a result of the project? What changed do you see?
How did the project affect you as a learner?
Who did the project have big impacts on? Who did it not have much impact on?
Was there any difference in how the project impacted girls than boys?
Did anything happen that you didn’t expect?
Have any of you ever experienced or witnessed violence? What did you do? Who did you
tell?

Sustainability
15. The project is now ending. Do you think things will go back to the way that they were before
it started? Why/why not?
16. Which activities will continue, and which parts will stop? Why?
Lessons Learned
17. What were the parts of the project that worked really well?
18. What do you think should change about the way the project happened if we were going to
do it again in Mulanje or Chiradzulu?
19. If you had to pick the one single thing about this project that was your favourite part, what
would it be?
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6.3.2 ANNEX C2: FGD/KII GUIDE FOR TEACHERS/SCHOOL PRINCIPALS
Hello, my name is ___________. The Right to Learn project is coming to an end and Concern
Worldwide want to learn about its impacts and whether it was effective. We will ask you some
questions and want you to feel comfortable to answer honestly. All your answers will be
confidential. We will not give names of individuals. Participation in the discussion is completely
voluntary and you do not have to answer any questions that you do not want to answer. If
you feel uncomfortable and want to stop at any point, please tell me and we will stop
immediately.
Are you willing to take part?

Relevance
1. What was the RtL project trying to do?
2. Do you think that this is an important thing to work on? Why/Why not?
3. Do you think that the things that the project did, like training AoCs, starting school clubs, and
training teachers, was the right was to try to solve the problem (discussed above)?
Effectiveness
4. The project wanted to improve attendance, make schools safer, and to reduce the violence
that children were experiencing. Do you think it has managed to do this?
5. Why do you think it did/didn’t manage to do this?
6. What were the biggest influences on whether or not the project achieved what it set out to
do?
Efficiency
7. Do you think that the activities conducted by the project were the best use of
time/money/effort?
8. Were there other activities that could have been done instead?
9. Did activities happen on time?
Impact
10.
11.
12.
13.
14.

What happening in this school as a result of the project? What changed do you see?
How did the project affect you as a teacher/principal?
What was the impact on learners? Girls? Boys?
What was the impact on school committees?
Were there any unexpected results of the project activities?

Sustainability
15. The project is now ending. Do you think things will go back to the way that they were before
it started? Why/why not?
16. Which activities will continue, and which parts will stop? Why?
Lessons Learned
17. What was done in this project that should be replicated?
18. What should be changed about how this project was planned/implemented if we were to do
a similar project in another area?
19. If you had to pick the one single thing about this project that had the most positive impact,
what would it be?
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6.3.3 ANNEX C3: FGD GUIDE FOR SCHOOL COMMITTEE MEMBERS
Hello, my name is ___________. The Right to Learn project is coming to an end and Concern
Worldwide want to learn about its impacts and whether it was effective. We will ask you some
questions and want you to feel comfortable to answer honestly. All your answers will be
confidential. We will not give names of individuals. Participation in the discussion is completely
voluntary and you do not have to answer any questions that you do not want to answer. If
you feel uncomfortable and want to stop at any point, please tell me and we will stop
immediately.
Are you willing to take part?

Relevance
1. What was the RtL project trying to do?
2. Do you think that this was an important thing to work on? Why/Why not?
3. Do you think that the things that the project did, like training AoCs, starting school clubs, and
training teachers, was the right was to try to solve the problem (discussed above)?
Effectiveness
4. The project wanted to improve attendance, make schools safer, and to reduce the violence
that children were experiencing. Do you think it has managed to do this?
5. Why do you think it did/didn’t manage to do this?
6. What were the biggest influences on whether or not the project achieved what it set out to
do?
Efficiency
7. Do you think that the activities conducted by the project were the best use of
time/money/effort?
8. Were there other activities that could have been done instead?
9. Did activities happen on time?
Impact
10.
11.
12.
13.
14.

What happening in this school as a result of the project? What changed do you see?
How did the project affect you as a parent?
How did the project affect you as a committee member?
What was the impact on learners? Girls? Boys?
Were there any unexpected results of the project activities?

Sustainability
15. The project is now ending. Do you think things will go back to the way that they were before
it started? Why/why not?
16. Which activities will continue, and which parts will stop? Why?
Lessons Learned
17. What was done in this project that should be replicated?
18. What should be changed about how this project was planned/implemented if we were to do
a similar project in another area?
19. If you had to pick the one single thing about this project that had the most positive impact,
what would it be?
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6.3.4 ANNEX C4: FGD GUIDE FOR STAR CIRCLE
Hello, my name is ___________. The Right to Learn project is coming to an end and Concern
Worldwide want to learn about its impacts and whether it was effective. We will ask you some
questions and want you to feel comfortable to answer honestly. All your answers will be
confidential. We will not give names of individuals. Participation in the discussion is completely
voluntary and you do not have to answer any questions that you do not want to answer. If
you feel uncomfortable and want to stop at any point, please tell me and we will stop
immediately. Are you willing to take part?
Relevance
1. What was the RtL project trying to do?
2. Do you think that this was an important thing to work on? Why/Why not?
3. Do you think that the things that the project did, like training STAR circles in the community
and training AoCs and starting school clubs in schools was the right was to try to solve the
problem (discussed above)?
4. The project worked in the communities through the STAR circles as well as directly in the
schools, which of these do you think was the best approach?
Effectiveness
5. The project wanted to improve attendance, make schools safer, and to reduce the violence
that children were experiencing in school and in the wider community. Do you think it has
managed to do this?
6. Why do you think it did/didn’t manage to do this?
7. What were the biggest influences on whether or not the project achieved what it set out to
do?
Efficiency
8. Do you think that the activities conducted by the project were the best use of
time/money/effort?
9. Were there other activities that could have been done instead?
10. Did activities happen on time?
Impact
11.
12.
13.
14.
15.
16.

What happened in this school as a result of the project? What changed do you see?
What happened in the community as a result of this project? What changes do you see?
How did the project affect you as a parent?
How did the project affect you as a community member?
What was the impact on learners? Girls? Boys? Out-of-school children?
Were there any unexpected results of the project activities?

Sustainability
17. The project is now ending. Do you think things will go back to the way that they were before
it started? Why/why not?
18. Which activities will continue, and which parts will stop? Why? Are the community activities
or the school activities more likely to continue?
Lessons Learned
19. What was done in this project that should be replicated?
20. What should be changed about how this project was planned/implemented if we were to do
a similar project in another area?
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6.3.5 ANNEX C5: KII GUIDE FOR PROJECT STAFF
Hello, my name is Elizabeth Molloy. As you know the Right to Learn project is coming to an
end and we are conducting the final evaluation. The endline is also taking place. While the
end-line looks at the changes made across each indicator at the level of the beneficiaries, this
evaluation looks more at the project itself; at its design, how it was implemented, what
challenges were faced, and what we can learn from this project to apply to future projects. I
will ask you some questions and want you to feel comfortable to answer honestly. All your
answers will be confidential. I will not give names of individuals. Participation in the discussion
is completely voluntary and you do not have to answer any questions that you do not want to
answer. If you feel uncomfortable and want to stop at any point, please tell me and we will
stop immediately.
Are you willing to take part?

Relevance
1. To what extent did the objectives of the programme respond to the issues faced in schools
in Phalombe?
2. Were the activities and outputs of the programme consistent with the overall goal of the
programme and the attainment of its objectives?
3. Were the activities and outputs of the programme consistent with the intended impacts and
effects?
Effectiveness
4. To what extent do you feel that the objectives of the project were achieved?
5. What were the major factors influencing the achievement or non-achievement of the
objectives?
Efficiency
6. Were activities cost-efficient? Were there any areas that you felt were particularly good
value? Or that could have been done more cheaply?
7. Were objectives achieved on time? If yes, what were the strategies used to keep things to
schedule? If there were delays, what caused them and how could they have been
prevented?
8. What alternative activities could have been done instead of the ones that were chosen as
part of this project? Was the programme or project implemented in the most efficient way
compared to alternatives?
9. What were the biggest challenges you faced in implementing this project and how did you
deal with them?
Impact
10.
11.
12.
13.
14.
15.
16.
17.
18.

What has happened as a result of the project?
What real difference has the activity made to learners? Girls? Boys?
What real difference has the activity made to teachers?
What real difference has the activity made to community members?
What real difference has the activity made at the district level?
What real difference did the project make at national level?
Who are the people that the project has had the biggest impact on?
Who are the people that the project has had the least impact on?
How many people have been affected? Did the project meet its target?
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Sustainability
19. To what extent is it likely that the benefits of the project will continue after funding ceases?
20. What are the major factors which have or will influence the sustainability of the project?
21. What are the aspects most/least likely to continue? Why?
Lessons Learned
22. What was done in this project that should be replicated?
23. What should be changed about this project’s design when planning future programmes?
24. What should be changed about this project’s implementation when planning future
programmes?
25. If you had to pick the one single thing about this project that had the most positive impact,
what would it be?
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6.3.6 ANNEX C6: KII GUIDE FOR DISTRICT-LEVEL STAKEHOLDERS

Materials: Printed sheets listing the project objectives and key activities as an aide memoire for KIs
Hello, my name is Elizabeth Molloy. As you know the Right to Learn project is coming to an
end and we are conducting the final evaluation. The endline is also taking place. While the
end-line looks at the changes made across each indicator at the level of the beneficiaries, this
evaluation looks more at the project itself; at its design, how it was implemented, what
challenges were faced, and what we can learn from this project to apply to future projects. I
will ask you some questions and want you to feel comfortable to answer honestly. All your
answers will be confidential. I will not give names of individuals. Participation in the discussion
is completely voluntary and you do not have to answer any questions that you do not want to
answer. If you feel uncomfortable and want to stop at any point, please tell me and we will
stop immediately.
Are you willing to take part?

Relevance
1. To what extent did the objectives of the programme respond to the issues faced in schools
in Phalombe?
2. Were the activities and outputs of the programme consistent with the overall goal of the
programme and the attainment of its objectives?
3. Were the activities and outputs of the programme consistent with the intended impacts and
effects?
4. Were the activities that happened at the district level useful/relevant?
Effectiveness
5. To what extent do you feel that the objectives of the project were achieved?
6. What were the major factors influencing the achievement or non-achievement of the
objectives?
7. Is there any difference in the way the school level and the district level objectives were
achieved?
Efficiency
8. Were activities cost-efficient? Were there any areas that you felt were particularly good
value? Or that could have been done more cheaply?
9. Did activities happen on time? Did you notice any delays?
10. What alternative activities could have been done instead of the ones that were chosen as
part of this project? Was the programme or project implemented in the most efficient way
compared to alternatives?
11. How does this project compare in terms of efficiency to other similar projects implemented
in Phalombe?
Impact
12.
13.
14.
15.
16.
17.

What has happened as a result of the project?
What real difference has the activity made at the school level?
What real difference has the activity made in communities?
What real difference has the activity made at the district level?
Who are the people that the project has had the biggest impact on?
Who are the people that the project has had the least impact on?
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18. How many people have been affected? Did the project meet its target?
19. How would you rate Concern Worldwide, Theatre for a Change, and WOLREC in terms of
their effectiveness and impact?
Sustainability
20. To what extent is it likely that the benefits of the project will continue after funding ceases?
21. What are the major factors which have or will influence the sustainability of the project?
22. What are the aspects most/least likely to continue? Why?
Lessons Learned
23. What was done in this project that should be replicated?
24. What should be changed about this project’s design when planning future programmes?
25. What should be changed about this project’s implementation when planning future
programmes?
26. If you had to pick the one single thing about this project that had the most positive impact,
what would it be?
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